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INTRODUCTION

The Blue Oak School (“TBOS”) is a Tuition-Free Waldorf-methods Public School that opened in September of 2000 with seventeen children and one teacher.  Today the school supports over 360 children and 41 employees and represents over two hundred families all over Butte County.  Our school has outgrown our site four times in ten years due to expanding enrollment with some parents commuting from remote rural areas to attend, and we have a waiting list as long as 20 students in many of our grades.  

TBOS brings a formerly private-sector developmental model of educational pedagogy into the public sphere with integrity, purpose, and vision.  Engagement of the child is foremost; one of the tenants of Waldorf education is that it is the job of the teacher, and the life-blood of the school, to awaken and engage the will of a child.  Children at TBOS model citizenry, compassion, and excellence in academic and social endeavors while wholly embracing standards-based curriculum, instruction and assessment.  The curriculum is developmentally appropriate, neurologically sound, integrative and imaginative, with an emphasis on practical skills highly applicable to life in the 21st century.  As a fledgling school, our growth has initiated recent changes to further align our curricular model with the California State Content Standards.  

TBOS serves a highly diverse socioeconomic population with a 55% (CBEDS October 2010) in 2010.  The diverse population of the school allows our learning community to experience a landscape of richness with respect to cultural backgrounds while also presenting an opportunity to meet the instructional needs of a highly heterogeneous population of students.  This interdisciplinary whole-child approach to education serves children of all backgrounds with equality and rigor.

Over the last ten years our devoted parent community has donated over one million hours in the capacity of volunteers, working on projects as diverse as building playgrounds to supporting the Winter Concert with their time.  Many families regularly log as many as one to two hundred hours a year for parent service because they are highly dedicated to this model of education in our community.  It is easily noted by any parent or teacher involved in our school that the ethical, emotional, social, and intellectual lives of children are being profoundly shaped by the TBOS vision.  We believe wholly that we can be a model of engagement, pedagogy, and academic excellence for children, teachers, and administrators to admire and emulate for years to come.  Please endorse and support The Blue Oak School as a school of choice for those families who have consistently cast their support by enrolling their children in our program.  

I.
HISTORY, VISION, MISSION & GOALS

History

The Blue Oak School (“Charter School”), formerly known as the Blue Oak Charter School, was established in 2001 after been granted on appeal by the Butte County Board of Education (“County Board”).  The Charter School has been operating in Chico since that time and currently has 359 students enrolled.  The Charter School was renewed in 2006 for a five-year period ending on June 30, 2011.  Historical perspectives of our school and program can be found in Attachment 1.
The County Board’s committee for Charter Renewal staff recommended renewal of the Charter School for an additional five-year term formally on January 10, 2011.  The Charter School does meet the minimum legal criteria for renewal pursuant to Education Code Section 47607 due to its substantial API point gain last year.  However, due to the lack of support by a majority of the Butte County Board (“County Board”) and the Butte County Superintendent of Schools, the Charter School is submitting this charter to the Chico Unified School District (“District”) with the hope that the District will agree to serve as the charter authorizer for the school during the next five-year period.

Butte County Board of Education and the Superintendent expressed concerns related to Blue Oak Charter School’s academic performance.  The petitioners fully understand that The Blue Oak School is charged with significant improvement of student performance on state assessments over the next five years.  It is critical to note that Blue Oak has already implemented substantial changes in the 2009-2010 and 2010-2011 school years to align its curriculum with California State Content Standards (see Program Improvement Plan, Attachment 5). The Charter School also has a predominantly new Board of Directors and a new Executive Director with over 25 years of experience who was formerly employed by the Butte County Office of Education as the principal of another local charter school.  The curricular changes have already resulted in a 58 point gain on the API last year.  The petitioners are confident that the changes made in the curriculum will lead to additional substantial gains in test scores over the next five years. 
The Blue Oak School is fully aware of the significance of testing in the current state educational culture and faculty and staff have fully aligned daily curriculum with California State Content Standards in conjunction with the pedagogical model of Waldorf-methods education.  The Charter School wishes that a second set of API scores were available to demonstrate this upward trend line, as we are confident that student scores are steadily increasing based on internal standards-based assessments.  However, the state assessments that students take this spring will not be available for several months.  Since the early results from the curriculum and staffing changes have been so promising, however, we are asking the District Governing Board to give the Charter School a chance to demonstrate this continued upward trend.

History of the academic performance of the school is more fully described in the charter and its attachments.
Vision

To be a model for successful education of the whole child.

Mission

To nurture and deepen each child’s academic and creative capacities using Waldorf methods in a public school setting.

The Primary Goals of The Blue Oak School are:

•
To inspire children to grow and learn by using a balanced individualized curriculum, active learning, integration of the arts, and rigorous academic instruction that aligns with state standards.


•
To prepare children for active and ethical citizenship by using instruction that measures and guides critical thinking, self-awareness, intellectual curiosity, creative imagination, and social responsibility.


•
To enable each student to demonstrate proficiency in English-Language Arts, mathematics, science, and social sciences.

•
To develop a lifelong love of learning by honoring daily and seasonal rhythms and by teaching subject matter when children are at the appropriate developmental stage for learning.


•
To attract, develop, and retain highly-effective, adaptable faculty, staff, and administrators
· To enable pupils to become or remain self-motivated, competent and lifelong learners.


•
To foster a strong community of parents, teachers, and staff, who collaborate to create a supportive and healthy Blue Oak School learning environment.
AFFIRMATIONS/ASSURANCES

As the authorized lead petitioner, I, Marc Kessler, hereby certify that the information submitted in this renewal petition for a California public charter school to be named The Blue Oak School (the “Charter School”) is true to the best of my knowledge and belief; I also certify that this petition does not constitute the conversion of a private school to the status of a public charter school; and further, I understand that if awarded a charter, the Charter School:

•
Shall meet all statewide standards and conduct the student assessment tests pursuant to Education Code Sections 60605 and 60851, and any other statewide standards authorized in statute, or student assessments applicable to students in non-charter public schools.  [Ref. Education Code Section 47605(c)(1)]

•
Shall be deemed the exclusive public school employer of the employees of the Charter School for purposes of the Educational Employment Relations Act.  [Ref. Education Code Section 47605 (b)(5)(O)]

•
Shall be nonsectarian in its programs, admission policies, employment practices, and all other operations.

•
Shall not charge tuition.

•
Shall not discriminate on the basis of the characteristics listed in Section 220 (actual or perceived disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or association with an individual who has any of the aforementioned characteristics). 
•
Shall admit all pupils who wish to attend the Charter School, and who submit a timely application, unless the Charter School receives a greater number of applications than there are spaces for students, in which case each application will be given equal chance of admission through a public random drawing process subject to the admissions preferences contained in the charter. Admission to the Charter School shall not be determined according to the place of residence of the student or his or her parents within the State.

•
Shall adhere to all provisions of federal law related to students with disabilities including, but not limited to the Individuals with Disabilities in Education Improvement Act of 2004 (“IDEIA”), Section 504 of the Rehabilitation Act of 1973 (“Section 504"), and Title II of the Americans with Disabilities Act of 1990 (“ADA”).

•
Shall meet all requirements for employment set forth in applicable provisions of law, including, but not limited to credentials, as necessary.

•
Shall ensure that teachers in the Charter School hold a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in other public schools are required to hold. As allowed by statute, flexibility will be given to non-core, non-college preparatory teachers.

· Shall require its teachers of core academic subjects to satisfy requirements for “highly qualified teachers” as defined by the State Board of Education.
· Shall not hire any person, in either a certificated or classified position, who has been convicted of a violent or serious felony except as otherwise provided by law.

· Shall at all times maintain all necessary and appropriate insurance coverage.

•
Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)
•
If a pupil is expelled or leaves the Charter School without graduating or completing the school year for any reason, the Charter School shall notify the superintendent of the school district of the pupil's last known address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the pupil, including a transcript of grades or report card, and health information.

•
Will follow any and all other federal, state, and local laws and regulations that apply to the Charter School including but not limited to: 

· The Charter School shall maintain accurate and contemporaneous written records that document all pupil attendance and make these records available for audit and inspection. 

· The Charter School shall on a regular basis consult with its parents and teachers regarding the Charter School's education programs. 

· The Charter School shall comply with any jurisdictional limitations to locations of its facilities. 

· The Charter School shall comply with all laws establishing the minimum and maximum age for public school enrollment.

· The Charter School shall only serve California residents over the age of 19 if they are continuously enrolled in a public school and making “satisfactory progress” toward a high school diploma as defined in 5 CCR 11965. 

· The Charter School shall serve students with disabilities in the same manner as such students are served in other public schools.
· The Charter School shall comply with all applicable portions of the No Child Left Behind Act. 

· The Charter School shall comply with the Public Records Act. 

· The Charter School shall comply with the Family Educational Rights and Privacy Act.

· The Charter School shall comply with the Ralph M. Brown Act.

· The Charter School shall meet or exceed the legally required minimum of school days.

· The Charter School shall comply with the Political Reform Act.

· The Charter School shall adhere to the District’s reporting requirements including, but not limited to CBEDS, ADA, SARC, annual audits and all financial reports and data as contained in the District’s Administrative Regulations on Charter Schools and Education Code Section 47604.33.

· The Charter School shall meet the requirements of Education Code 47611 regarding the State Teachers’ Retirement System.

· The Charter School shall meet the requirement of Government Code Section 3540-3549.3 related to collective bargaining in public education employment.

· The Charter School shall, if applicable, meet federal requirements for qualifications of paraprofessionals working in programs supported by Title I funds.

· The Charter School shall meet the requirements of Education Code Section 51745-51749.3 if it provides independent study, except that it may be allowed to offer courses required for graduation solely through independent study as an exception to Education Code Section 51745(e).

· The Charter School shall identify and report to the Superintendent of Public Instruction any portion of its average daily attendance that is generated through nonclassroom-based instruction, including, but not limited to, independent study, home study, work study, and distance and computer-based education.

· The Charter School shall comply with the California Building Standards Code as adopted and enforced by the local building enforcement agency with jurisdiction over the area in which the charter school is located, unless the Charter School facility meets either of the following two conditions:

a. The facility complies with the Field Act pursuant to Education Code Section 17280-17317 and 17365-17374; or

b. The facility is exclusively owned or controlled by an entity that is not subject to the California Building Standards Code, including, but not limited to, the federal government.

· The Charter School shall promptly respond to all reasonable inquiries from the District, the county office of education, or the Superintendent of Public Instruction, including, but not limited to, inquiries regarding its financial records.

_________________________________

_____________________ 

Marc Kessler, Lead Petitioner



Date

II.
EDUCATIONAL PROGRAM AND PHILOSOPHY

A. EDUCATIONAL PROGRAM

The goal of The Blue Oak School (TBOS) is to bring to the Chico community and surrounding areas an instructional method and educational philosophy committed to educating the whole child.  This approach creates in each child an ability to respond to curricular material with empathy and a will to persevere as they complete  challenging academic tasks through a multicultural integrated curriculum, active learning, and the arts.  We acknowledge the uniqueness of each individual and support the full development of each child's potential.  At The Blue Oak School, academic subjects stimulate the intellect. Instruction in foreign language fosters familiarity with and appreciation of cultural differences. Artistic activity, music, and the teaching of communication and interpersonal skills nurture healthy emotional growth. The children participate in conscious, daily group-building activities and tasks that strengthen their motor skills, bolster their self-esteem as well as extending empathy beyond themselves in order to develop a compassionate perspective toward all the members of their class.  Many hands-on activities and tasks strengthen motor skills and the sense of a capable self. TBOS endeavors to cultivate a lifelong enthusiasm and love for learning building upon a strong academic foundation while emphasizing the skills of problem solving and independent thinking. 

The Blue Oak School blends Waldorf-methods and content with rigorous standards-based instruction and curriculum to deliver the California State Standards. This approach results in a relevant, rigorous, child-centered curriculum that incorporates the creative arts, storytelling, literature, music, drama, and activities adapted to the learning needs of each child. This teaching pedagogy has universal appeal and is effective with children of varied backgrounds, learning styles and cultures; it exists in one thousand schools and sixty countries worldwide, and is supported by many child development specialists such as Gesell, Piaget, Montessori, and more recently Elkind, Healy and Gardner.  Currently there are 45 public Waldorf –methods charter schools in the United States serving 10,000 students (and 22 more pending approval by Fall 2011).  In California alone, 26 public Waldorf-methods charter schools have become successful models for the education of the whole child.
The TBOS teaching approach supports our goals of imparting meaningful understanding, critical thinking skills, imagination, self-reliance, confidence and responsibility while fostering respect for our social and natural worlds.   We know that there are key moments in the development of every child when new capacities are made available to the child.  At these windows of development, certain curricular material becomes easier and more meaningful for the child to grasp.  Our curriculum is sensitive to these time frames, and is structured around these peak periods of receptivity in the students.  All students participate in all basic subjects regardless of their special aptitudes. The purpose of studying a subject is to awaken and educate capacities that every human being needs.

The Blue Oak School has created and maintained a student population that represents the Chico area's ethnic diversity and fosters an educational atmosphere in which cultural, racial, ethnic and religious differences are respected and celebrated.  (See charts below)
The Blue Oak School – Enrollment Over Time
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General Population Comparison
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Graph compares TBOS ethnic data from 2010 enrollment data with ethnic  data of general population of Chico, Butte County and California from U.S. Census 2009 American Community Survey 1-year estimate at www.census.gov.
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i. Whom the school intends to educate
The Blue Oak School will educate students from Kindergarten through eighth grade.  Parents choose The Blue Oak School for a variety of reasons, including: 

· A desire to provide the child with an alternative educational experience that follows the natural developmental stages;

· A wish to satisfy the individual emotional, academic, and social needs that can be met through an individualized or alternative educational plan;
· An intention to offer the child an appreciation for different cultures and philosophical beliefs through a curriculum that provides social, historical, geographic, and narrative context for cultural study;

· Acknowledgement of the importance of second-language acquisition starting in the early grades; 
· A classical approach to education, encompassing a broad human experience of life;

· Recognition of the importance of integrating the arts and music into curricular studies;

· A partnership of school and family that supports creativity and innovation within the community;

· An educational program that encourages social responsibility and respect for the natural world.
· An instructional model that is universally accessible and effective in delivering differentiated instruction to a broad range of student abilities and learning modalities, and is particularly adept at addressing students with special needs in the least restrictive environment.
The Blue Oak School will not promote nor affiliate itself with any religious doctrine or organization. Students will be admitted without discrimination based on ethnicity, national origin, gender, or disability.

ii.
What it means to be an educated person in the 21st century

An educated person is one who has fully developed their personal and unique potential and has the confidence, initiative, and resourcefulness to take responsibility for their place as a citizen in the world.

The following are integral academic attributes of an educated person for the 21st century

· Literacy and language development; the ability to clearly articulate ideas, think critically, and communicate both orally and in writing

· An ability to think creatively and to use analysis and logic to solve problems

· A clear understanding of mathematical concepts and how they relate to the world

· An ability to observe, gather, organize, and analyze information

· A significant knowledge of history, geography, language, and cultural practices, both locally and globally

· An understanding of the major concepts underlying physical, earth, and life science, and working knowledge of scientific inquiry and method

· Ability to express oneself artistically

The following are significant personal attributes of an educated person for the 21st century

•
A sense of self that provides inner strength, confidence and fortitude

•
Perseverance and the ability to focus on the challenges of working on tasks to completion  

•
Confidence, compassionate, and social conscience; a deep respect for the environment

•
Self-respect to help create and maintain healthy relationships and work cooperatively with others 
· Enthusiasm, open-minded inquiry, and curiosity; lifelong learning capability and intrigue

•
Knowledge of the political/social processes at work locally, nationally, and internationally

•
A sense of aesthetics and an appreciation for the arts and music

In addition to offering the core subject areas of English Language Arts and literacy, world languages, arts, mathematics, science, geography, history, social studies, government, and civics, The Blue Oak School places a high priority on the development and awareness of the 21st Century Interdisciplinary Themes as stated by the Partnership for 21st Century Skills. 
These themes echo the outcomes found in “The Survey of Waldorf Graduates, Phase II” indicating that Waldorf Education is achieving the following in its graduates: 

• Multiple intelligences and cross-disciplinary learners 

• Global consciousness and sustainability 

• Basis for moral navigation 

• Creative problem solving 

• High levels of social intelligence 

• Environmental stewardship 

• High levels of emotional intelligence 

In Rudolf Steiner’s vision of Waldorf education, he was inspired to create a democratic educational model that “would make [students] so healthy, strong and inwardly free that they would become a kind of tonic for society as a whole.” Now, more than ever, it is necessary to embrace that ideal and expand its boundaries to include the spectrum of rapidly growing demands that will meet our school’s students when they move into the larger world. Specifically, the following categories reflect the ways in which TBOS retains the conceptual vision of Waldorf Education, while evolving toward the demands on the 21st century student:

Multiple Literacies:  Literacy empowers students with the ability to read, write, listen, and articulate in compelling ways.  At Blue Oak, literacy goes beyond the traditional meaning to also include the development of children who are mathematically competent, scientifically adept, and empowered in the upper grades for technological aptitude.   

Creativity and Innovation:  Creative and imaginative thinking empowers students with the ability to think unconventionally, to question assumptions, and to imagine new scenarios. Imaginative thinkers craft astonishing work because they recognize their creative capacities and celebrate them through a variety of artistic mediums.  They also act on opportunities for growth and show willingness to take reasonable risk.

Critical Thinking and Problem Solving:  Critical thinking and sound decision-making empowers students with the ability to assess the credibility, accuracy, and value of the information that barrages them every day. Students with highly developed skills in this area analyze and evaluate information while still honoring intuitive capacities. They think through solutions and alternatives and explore new options if approaches don’t work. This often entails working well with diverse populations to make reasoned, ethical decisions and take purposeful action.   

Responsibility and Habits of Mind:  A strong sense of responsibility empowers students with the ability to be vital, disciplined, and hard-working individuals.  Responsible students take initiative, self-regulate, and are fully accountable for their own actions. They honor their capacities for reason and resourcefulness with an ability to follow through on commitments and honor their word. 

Lifelong Learning:  The qualities listed above culminate in an enthusiastic lifelong learner.  We envision the 21st century student to be joyful, confident, self- motivated, aware, inquisitive, resourceful, and persistent people who can thrive in an ever-changing world.

iii.
How learning best occurs

Students enroll at The Blue Oak School, a site-based charter school, seeking a whole child focus for learning offered through our Waldorf-methods Instructional model.  Often students arrive having not experienced social and/or academic success in the traditional classroom and believe that our unique learning environment will provide an opportunity for success.   The Blue Oak School maintains that learning best occurs when teaching methods, curriculum, and supporting organization include:

•
An instructional model that recognizes the individual child's stages of development and supports the unfolding of the cognitive, physical, emotional, and social aspects of a child.

•
An integrated academic curriculum that is developed in an artistic, interactive, creative, and stimulating environment while incorporating California State Standards that meets the needs of the 21st century California student.
•
Staff sensitive to each child's unique intelligence so they can support and guide the child, fostering attitudes and habits that promote responsibility and confidence.

•
A school faculty that is held accountable for upholding the philosophy and learning goals of TBOS through weekly staff meetings, ongoing training, and yearly teacher evaluations by the school administrator.

•
Standards-based local assessments in grades 2-8.

•
A prevailing school attitude that encourages and supports cooperation over competition.

•
Educational models in which the emphasis on the process and outcome are equally important.

•
Limited exposure to the dimming effects of electronic media i.e., television, computers, and video games with the aspiration that these will be replaced by creative play, recreational reading, social interests, and physical activity.

•
Parental commitment, support, and involvement in the child's education and school.

· A school year of 180 teaching days.
· An instructional model that is universally accessible and effective in delivering differentiated instruction to a broad range of student abilities and learning modalities, and is particularly adept at addressing students with special needs in the least restrictive environment.

iv.
Unique aspects of The Blue Oak School educational program

Stories inform experience and wisdom through extended metaphor

In every TBOS lesson, Kindergarten through eighth grade, the teacher tells a story.  Stories enable the teacher to deepen the cognitive goals of the day’s lesson by attaching the element of feeling to the ideas presented.   Listening to narratives offers a chance for the students to combine their insights and images with those of the storyteller to create this new, third understanding; both imaginative action and cognitive reaction.   

Artistic response to curricular material is also elicited through drawing, painting, modeling, sculpture, drama, movement, and music.  Responding to academic content through the arts awakens the senses of perception and develops aesthetic insights and creativity, bringing a satisfying appreciation and wholeness to learning.

1. The Kindergarten curriculum prepares children for the educational experience of the Grades

An important component of the Kindergarten program is the practice of implementing many hands-on activities. Artistic pursuits, such as watercolor painting, beeswax sculpting, drawing, and participating in seasonal crafts, along with the practical activities of chopping vegetables, shaping dough, and washing dishes enhance the children’s ability to focus, concentrate, and complete tasks, while fostering hand-eye coordination, as well as a sense of accomplishment. These accomplishments, along with sewing and finger-knitting, also develop the students’ fine-motor skills. Hand-eye coordination, concentration, and 
developed fine-motor skills are all essential when learning to read, write, and perform academically.

2. Looping:  Teachers extend their time with classes in Grades 1-8


The class teacher has the opportunity to lead a class from first through third grade, fourth through sixth grade, and seventh and eighth grade for the teaching of the main subjects.  The number of years a teacher stays with a class will be determined by the administration in consultation with the faculty on a case-by-case basis depending on individual ability, interest, and rapport with families and children. The teacher as “class guardian” develops relationships and continuity with the children and their families.  This continuing relationship is efficient for the teacher; after the first year, the students’ strengths, talents and challenges need not be relearned.  At the same time, in this learning environment where so much is familiar, the child is more likely to feel confident to take educational risks and to enter more into the social and intellectual life of the class.  Additionally, teachers, students and families have the opportunity to engage in more complex relationships.  When parents support looping, they provide an excellent message for their child—long-term relationships may take some work, but they are most rewarding in the end.  The teacher, in turn, has a direct long-term investment and sense of accountability for the educational progress of each child through the grades. 
At the conclusion of the academic year, teachers who will be looping are required to participate in a staff development training designed to orient them in the use of curriculum, instruction and assessment of the forthcoming grade level instructional standards.  Please note that the class teacher is not the child’s only teacher.  Each child from second to eighth grade experiences many other personalities and styles of teaching during each school week in the specialty classes such as Second Lesson language, music, games, art, and gardening.

3. Essential instruction in the grades:  Two-hour daily Main Lesson 

The main lesson, a two-hour long period at the beginning of the school day, is the curricular cornerstone of Waldorf education.  After the teacher greets each child individually at the door, the academic tasks are book-ended with song, verses, and physical activities that will awaken the child and prepare her to learn.  During this period, new information is introduced, the children are asked to recall the lesson or an aspect of it from the day before, and physical or artistic activities will be done to deepen this recall.  Then teachers make use of a written or cooperative group task.  Over a 4 to 6 week period, the Main Lesson subject (for example, algebra, astronomy, the history of the Renaissance, physics or botany), is created and presented by the class teacher.  These 2-hour lessons comprise the core curriculum and allow for in-depth study and understanding. These topics are generally revisited later in the year within another block. The students create their own Main Lesson books, describing and illustrating the Main Lesson topics presented. Great care is given to the writing and illustrating of these books, integrating artistic aspects in all subjects.  The evaluation of the Main Lesson books is one of the multiple measures of student achievement. High standards require a student’s full engagement in this meaningful end product.  

4. In the grades, subject matter is taught in rotating blocks

As mentioned in (3) above, the children stay with one subject through a 4- to 6-week period, or block.  In the first grade, these blocks chiefly alternate between Math and Language Arts, although there are two Form Drawing blocks as well.  By eighth grade, block rotations include meteorology, chemistry, the French, American, and Industrial Revolutions, short story/poetry, and American History, among others.  At the beginning of the academic year, each class teacher prepares a Block Rotation for the class parents, outlining the dates when a certain subject is to be taught, as well as learning goals curriculum used and assessment dates tied to the State Standards that will be addressed in that block.  Throughout each block rotation, teachers will incorporate skills intended to reinforce essential standards in English/Language Arts, Math and Science.  For example, an Eighth Grade Block Rotation highlighting the Industrial Revolution would require written skills which illustrate ELA grade-level standards in composition and grammar.  Analysis, mathematical, and critical reasoning skills are developed via question and study of the economic impact industrialization brought to the agrarian landscape and the movement of people to urban areas.   Teachers will indicate the integrated standards taught and assessed in the block schedule.  Additionally, Second Lesson occurs several times per week and serves as a focused time for teachers to hone student skills in English-Language Arts, Math and Science standards as defined by school wide trimester assessments.  See sample benchmark assessments, Attachments 4a and 4b.
The purpose of the block rotation arrangement of the teaching year is to allow a child to learn, to allow the learning to rest while another subject is investigated, and then to return to the subject and explore it more deeply at a later date.  This is an extension of the “recall” section used in the main lesson, based on the idea that information allowed to “rest “in the student increases their long-term memory.

The Second Lessons that occur throughout the week supplement and support the Main Lesson work by allowing time for  children to develop and practice needed basic skills, such as writing, math, and reading in direct correlation with California State Standards..
5.
Rhythm: The guide to the school day, the seasons, and the school year 

Understanding that a child’s attention span is closely linked to internal physical rhythms, the teachers craft their lessons to complement a child’s need to alternate between physical activity and stillness, seriousness and laughter, engagement of the will through pencil-and-paper tasks and engagement of the imagination through listening to stories from fairy tales and fables in the earlier grades, and legends and histories in the upper grades.   The teacher begins each day by preparing the child to learn through whole-body-integration exercises, the strengthening of the memory through recitation, and attention to the breath through singing and the playing of flutes.  Following this preparation, the teacher moves through the two-hour lesson crafting periods of still attention with active response.  A recent study in the New York Times notes that variation in physical environment, method in which modes of information input or recall, combined with external motivational factors are more consistently effective predictors of learning than are either (1) the child’s learning style or (2) the teacher’s delivery of the material.  Variety is the cornerstone of the main lesson experience (Carey, B. “Research Upends Traditional Thinking on Study Habits,” New York Times 6 September 2010.)

Rhythm is also incorporated in the yearly festival life of the school, which, in addition to celebrating traditional holidays, encourages the school community to come together and observe the seasonal changes through the Harvest Festival, a child-centered multicultural celebration of light during December, and the joyful welcoming of spring at the May Faire.

A note on rhythm and behavior

The rhythmic nature of each hour of the teaching day supports the students’ natural desire to behave properly. These strong daily rhythms help children feel secure, because they know what to expect, and they trust their day will be filled with variety.   Discipline is based on an expectation of age-appropriate behavior in the classroom.  The daily rhythm creates a joyful environment that is paced to the natural cadence of children.  
6.
Reading is taught through writing

Reading and writing are integrated with lesson topics. The alphabet is introduced in first grade through stories, song, and games and by the gesture of the alphabetical symbol itself. Phonics activities support the main mode of reading instruction; the child first writes, then learns to read what she wrote.  In this way, the student moves from what is most familiar (the oral language that preceded the written sentence) to the written word, to the wonderful new skill of reading.  Reading topics in all grades are constructed around the content of the block being studied.  

7.
Foreign language classes

The student’s understanding that human culture has many facets is one of the goals of the foreign language program.  Not only is it important to learn a second language in a modern world, there are many additional benefits to be derived from this part of the curriculum.  These include enhancement of brain development and opportunities for personal and cultural experience. Through stories, songs, dance, movement, and poems, students gradually learn to read and write as well as learning aspects of grammar. Multicultural content is addressed in the wide range of international topics through stories, biographical works, art, history, crafts, and music.

8.
Biography: A window into history and science in grades five through eight

Each cultural era has been defined by characters that have carried the spirit of the time.  These personal stories are excellent pathways to understanding cultural and political history, as well as the exciting developments in mathematics and science, from Euclid and Al-Khwarizmi to Stephen Hawking.  Teachers use the stories of scientists, statesmen, philosophers, and poets to carry the deeper currents of social change as they teach the history of world populations and of the development of science and mathematics.

9.
A classical approach to world history

The Humanities curriculum integrates historical topics in a geographical and socially relevant way.  Students are given a broad overview of the world through the cultures of the past, using legends, myths, fairy tales, multicultural stories, and excerpts from original texts. By exposure to various cultures through their legends and literature, the children gain perspective on, and an appreciation for, the diversity of humankind. By the close of eighth grade, the students have journeyed from Ancient India and China, through Greece and Rome to medieval history, the Renaissance, the Reformation, the Age of Exploration, up to the present day.

10.
Science through wonder and experience

Science is learned through practical experience. The teacher sets up the experiment or demonstrates a technique. Students observe, record, and discover the laws of nature or formulas as scientists themselves. This approach stimulates student involvement and independent thought processes, and trains their powers of observation and judgment.
11. Ethical development through compassion, gratitude, and respect

Through stories of people who demonstrate in their actions high ethical principles, through celebrating the festivals and learning the language of other cultures, and through the practice of gratitude for  the gifts of nourishment, life, and education, the children are taught deep and lasting human virtues on a daily basis.   The classroom community is the laboratory for practicing the virtues of patience, generosity, compassion, and kindness, and the teachers are consciously presenting a values-based curriculum each day.

12.
Specialty subjects supplement the daily rigor of the curriculum

After the Main Lesson, the balance of the day is devoted to the following curricular activities in accordance with Waldorf educational pedagogy:  Second Lesson, which expands and builds upon the work of the Main Lesson and offers children flexible academic groupings and small group instruction as well as peer mentoring opportunities; instruction in specialty subjects such as foreign language, handwork, crafts, physical movement classes, and music, including choral instruction.  Children learn the wooden flute in first grade, and string instruments are introduced in third grade.  The morning singing of the primary classroom is extended into a school choir starting in fifth grade.  Other arts, such as the modeling of clay and beeswax, wood and stone carving, speech, dramatics, puppetry, drawing, and painting make for a well-rounded educational experience.

A note on the violin: Strings curriculum in a Waldorf-methods school

The violin is an unfretted instrument.  For a class to play on pitch with each other, each student must find and tune every note to her classmates. As the class engages in this active search for musical harmony on the instrument, they are also moving towards achieving a musical oneness with their class.  This tuning provides yet another avenue for blending the class.

13.
Practical arts educate the will

Practical work, crafts, and handwork, are an integral part of the curriculum. Research confirms that brain function is founded on physical movement.  Learning to knit and crochet in the early grades develops the motor skills that enhance intellectual development.   The activity of knitting, as research affirms, actually serves to “knit” together the two hemispheres of the brain in the developing child.  Coordination, patience, perseverance, and imagination are also schooled through practical work. Activities like woodworking, house building, gardening, and sewing give the child an understanding of how things come into being and a respect for the creations of others.  Designing or carrying out a sewing pattern or a cross-stitch design, or deciphering the instructions for knitting a pair of socks exercise the student’s problem-solving capacities in a unique and effective way. 

14.  The curriculum encourages student-generated images through artistic mediums 

 rather than via electronic media

To support the work accomplished during the school day, teachers strongly encourage parents to limit or remove screen time from the life of the developing child, especially before the age of 10 years.  “Screens” in this context include movies, television, computers, video games, and hand held electronic devices.  Extensive and overwhelming research and classroom experience show that predigested visual images hamper the child’s own fresh imaginative picturing, which is one of the foundational pillars of the curriculum. The passivity inherent in watching a screen counters the intentions of a school where children are encouraged daily to use their bodies and minds in productive and energetic pursuits.



15.  Curriculum and instructional design

By the completion of eighth grade, the TBOS student has enjoyed instruction in a curriculum that meets and exceeds all state curriculum content standards. The school administration and staff, in partnership, are responsible for ongoing curriculum review, development, and alignment with state standards.  These goals are implemented in a weekly faculty meeting, and reinforced by frequent clustered grade meetings (Kindergarten, first through third, fourth through sixth, and seventh through eighth), each of which is supported by a mentor teacher.  In both settings, instructional planning focuses on meeting the learning needs of all students.  Sources for curricular materials include the Steiner College, Butte County Instructional Center, Meriam Library at California State University Chico, state-adopted standards-based textbook vendors, original reference sources, the Internet, biographies, local cultural and educational sources, visiting Waldorf mentors across subject matter in the K-8 curriculum, and local experts in their fields.  Please see Attachment 3 for a graphic display of the grades curriculum.
16. Personalized Learning

The Petitioner’s independent study program is based on the intent of the Legislature that personalized learning is an individualized alternative education designed to teach the knowledge and skills of the core curriculum. (Education Code Section 51745.)  The Petitioners understand that personalized learning is not an alternative curriculum and that our program must provide as comprehensive a program as the student would receive if enrolled in the site-based program.  Independent study is anticipated to be a relatively small portion of the school’s instructional program, but will meet the needs of some students who desire a Waldorf-inspired curriculum but who temporarily cannot participate on site due to illness, injury or physical inability.  The California Department of Education (“CED”) in its independent study operations manual has noted the benefits to serving an at-risk population through personalize learning.
B. CURRICULUM AND INSTRUCTIONAL DESIGN
Kindergarten 

 The Kindergarten year in a Waldorf-methods curriculum is founded on the principle that the young child learns best in an environment where the work performed is worthy of imitation, yet opportunities for imaginative play are frequent.  Children’s physical, emotional, and intellectual abilities are allowed to unfold in a nurturing environment, thus developing a solid foundation of skills needed for the academic challenges of the upcoming grades.  With reverence for the magic of childhood, the teacher draws the Kindergartener into activities that foster creativity and cultivate the imagination. The classroom environment is rich with sensory experiences of texture, warmth, and the fragrances of cooking and baking.  Children participate in an active rhythm of vigorous playtime and quiet and artistic circle time. Free play is necessary in forming the basis for later academic success, as is supported by early childhood research by such prominent contemporary educational researchers as David Elkind, Howard Gardner, and Jane Healy.  With copious recent pediatric neurological research that supports the connections between brain function and physical assertion, Kindergarten students are provided with many opportunities to challenge their balance, gardening, running, skipping, swinging, climbing, jumping, and cooking.  The development of the young child’s physical body, including fine and gross motor skills, is emphasized, enhancing opportunities for intellectual growth. Challenges offer children a chance to develop their awakening capacities to think clearly, to feel fully, and to act freely.

Some of the literary activities of the Kindergarten include the recitation of rhythmic poetry and nursery rhymes and the singing of traditional songs, which immerse the children in vivid oral speech and develop phonemic awareness.  Along with the oral telling of fairy tales and multicultural stories rich in vocabulary, these activities strengthen the imagination and creativity and support language development, listening comprehension capacities, and concentration skills. Story sequence and character development are introduced to Kindergarten children when they are given the opportunity to watch and perform puppet shows, as well as act out the stories that have been told to them by their teachers. 

The fundamental concepts of mathematics are addressed throughout the Kindergarten day. Practical activities such as setting the table before mealtime allow children to develop the ability to count and recognize a number of objects and make one-to-one correspondences. Natural materials such as driftwood, logs, blocks, stones and seeds of various sizes and shapes are used in the Kindergarten classroom for building and other imaginative play.  Imitative activities, such as cleaning and tidying the classroom, provide children opportunities to sort, pattern, compare, and classify these natural objects by attribute. Children also participate in baking with the teacher, providing an introduction to measurement. In addition, there is the sharing of many singing games, incorporating concepts of counting, both forward and backward.

A sense of community and social awareness are developed with the Kindergarten practice of sharing daily verses, participating in traditional circle games, and celebrating seasonal festivals together. In creative play, children are guided to develop their abilities to demonstrate problem-solving.  Sharing, taking turns, and self-regulating are all integrally infused in the day.  Through group harmony during morning circle and shared meals, the children begin a path toward personal responsibility and respect for others.

The Kindergarten child is given valuable experience in the science curriculum through interaction with the natural world. The student’s awareness of and appreciation for the life and earth sciences are developed through outdoor experiences and the presence of nature tables in the classroom, where seasonal objects are brought in for attention and observation. Nature holds a place of honor in the Kindergarten classroom, and the children enjoy stories that heighten their awareness of the natural world and the change of seasons.  Additionally, the children participate in festivals that emphasize and mark the seasons, such as the Harvest Festival, the Lantern Walk (early winter, after time changes) and the Festival of Lights, which marks many of the cultural traditions worldwide such as Divali, Hanukkah, and Santa Lucia.  These experiences in the Kindergarten serve to lay the foundation for developing a sense of time, provide an awareness of the Earth’s cycles, recognize the traditions of other communities, and create a connection to the natural world. The physical properties of objects such as mass, density, gravity, balance, and leverage are explored through the observation of these natural materials.

An important component of the Kindergarten program is the practice of many hands-on activities. Artistic activities such as watercolor painting, beeswax sculpting, drawing, and seasonal crafts, along with the practical activities of chopping vegetables, shaping dough, and washing dishes enhance the children’s ability to focus, concentrate, and complete tasks, while fostering hand-eye coordination, as well as a sense of accomplishment. These accomplishments, along with sewing and finger-knitting, also develop the students’ emerging fine-motor skills. Hand-eye coordination, concentration, and developed fine-motor skills are all essential when learning to read, write, and perform academically, and contribute to the development of the child as a whole, fully prepared to undertake the more arduous tasks of the first grade.

First Grade

Literacy and Language Arts

The first grade child is quite ready to undertake the tasks of literacy development and mathematical reasoning.   As the child enters the first grade, literacy development comes more clearly into focus through the Language Arts curriculum.  Thematic instruction centers around storytelling (archetypal fairy tales being one of the primary foci) to develop the child’s growing capacity for writing and reading.  Listening and speaking is deepened by daily circle activities, which allow the child to retell stories using basic story grammar and relating the sequence of story events by answering who, what, when, where, and how questions.  Writing arises from drawing and from both the kinesthetic extension and continued practice of the alphabet as a combination of the straight and curved lines.  Much care is taken in the initial stage of writing to prepare the children for success.  Penmanship, the spacing of letters, recognition and distinction of letters, words, and sentences are all emphasized.  Games that encourage visual tracking, concepts of print, matching oral and printed words, and phonemic awareness are introduced and assessed formatively to help guide instruction.  Students become increasingly capable of writing and reading high frequency words as the first grade year progresses. The teacher presents the study of these words in the context of compelling and age-appropriate stories. This work is done during Main Lesson and practice periods.  Children practice balance, handedness, directionality and precision in the gross motor movements while reciting poems, rhymes, songs, and stories. 

Mathematics

In the first grade, mathematics is taught from the whole to the part and is integrated with other parts of the curriculum.  Stories, art, manipulatives, music, mental games, and movement are used to stimulate students “neural resources” and to create a learning context for the understanding of numeric concepts.  The meaning of addition, subtraction, multiplication, division, and estimation is shown through the multi-sensory approach of storytelling.  The four operations are tied to characters that exemplify social characteristics for understanding; gathering (addition), sharing with others (subtraction), observation and notation of recurrent patterns in nature (multiplication/division), and the equity and equanimity of the equal sign.  Clapping, chanting, skipping, and stepping intervals assist with patterning and sorting quantities. Children take these skills into their emergent writing experiences by solving number sentences that express numerical relationships. Students begin to memorize their multiplication tables (twos, threes, fours, and fives) through rhyme and movement.  Additionally, they are introduced to the concept of the number line.  Formative and summative assessments help to guide differentiated instruction.  The integrated approach to mathematics in first grade commands attention, builds critical thinking capacities, facilitates memory, and imparts a joyful appreciation for the qualities of numbers.

Science 

Science standards are taught through observation and experience of our natural environment. Through nature studies, beeswax modeling, and environmentally conscious practices, the children develop reverence and a sense of guardianship for the Earth and all of its inhabitants. Through daily observations of the seasons, students understand that the weather changes from day to day and is predictable per season.  They also know that weather can be observed, measured, and described, and the senses become one of the keys to the observation of the natural world.  Through the daily notations of seasonal changes, weather phenomena, nature walks, and gardening, rigorous independent thinking, and sound judgment are cultivated.  

Music, Handwork, and Artistic Expression

Use of the simple pentatonic flutes in the first and second grades supports the child’s growth in many ways:  holding the instrument at then vertical midline, while right and left hand function independently, strengthens neural pathways leading to dominance.  The pentatonic flute offers the children a way of acting in tandem as a music-making community.   The handwork done in these grades, for example knitting, also has a direct bearing on brain development.  The constant moving across the vertical midline barrier that is the very act of knitting helps the children’s neurological development for strengthening decoding and semantic reading skills. 
Second Grade

Literacy and Language Arts

In second grade, a greater understanding of word analysis and academic language is available to the child, and again storytelling and metaphor provide the framework for the Language Arts curriculum, as the teacher engages the students’ avid interest through stories that support the social and emotional development of the 7-8 year old child.  Kindness, courage, and generosity, the highest endeavors of human nature, are conveyed through the stories of heroes, who are revered as “Shining Hearts.”  Examples of these heroes and heroines are Gandhi, Abraham Lincoln, Martin Luther King Jr., and Jane Adams. The opposite tendencies of human nature such as greed, selfishness, and laziness are represented in the telling and re-enactment of Aesop’s fables. The child sees light and dark, goodness and evil, mirrored in the examples from this core literature.   Students also begin to read and respond to a variety of children’s literature.  Word families and phonemic awareness are further developed in second grade by strengthening the listening and speaking capacities of the child.  The child recites weekly his or her birthday verse with the class and teacher as audience.  Additionally, phonics are embedded in the whole language approach, where word analysis guides children into decoding words before reconstructing them independently. The children gain a natural understanding and feeling experience of the English language through a personification of phonetic patterns and relationships.  Students also begin to identify and use elements of grammatical mechanics such as capitalization and punctuation.  Reading instruction emphasizes writing as a gateway to unlocking the meaning and the sound-symbol relationships within words. By reading their own writing in their Main Lesson books, the children develop reading fluency and comprehension through recognition of and familiarity with their own hard work.   Reading fluency and comprehension are furthered deepened and differentiated within homogeneous reading groups that use adopted curriculum and carefully selected literature.

Mathematics 

Mathematics instruction in the second grade is an interwoven balance between daily oral math review and movement activities, direct instruction imbued with narrative, and informal and formal assessments to guide differentiation needs and further instruction. The cornerstones of rhythmic whole-body patterning are joined with the topics found in the state adopted curriculum to teach mathematics in a whole-to-part process, keeping learning integrated and playful. Skip counting strengthens basic multiplication and students multiplication memorization.  Opportunities for mathematical practice arise in image rich stories that deepen the sense of numbers and how they relate to one another. These stories allow children to make a personal connection with the learning objectives and access a higher-level understanding and memorization of the concepts. A solid foundation of abstract and concrete measurement begins as children learn to answer questions related to data representation and comparisons.  This later evolves into experiments that foster children’s ability to measure monetary values and understand the concepts of time and tools that measure time. Estimation and probability, place value and the four processes, as well as solving multi-digit number equations with carrying and borrowing, are all embedded in the thematic instruction incorporating hands-on manipulatives, movement, and graphic organizers in their Main Lesson books. 

Science 

The science curriculum standards in second grade begin with daily movement activities that incorporate the use of objects such as beanbags and balls. Spatial dynamics are explored through the observation and experience of the pushing and pulling forces, and how an object’s motion can change through space and time. The life and earth sciences are observed and studied through weekly nature walks and visits to the kindergarten and third grade gardens, all of which highlight the predictability of the different cycles and patterns in living things from plants and soils to animals and fossils. The second grade nature table is a space for seasonal experimentation and investigation of the students’ interests. The children have the opportunity to help guide class inquiries with deeper scientific studies throughout the year.  

Music, Handwork, and Artistic Expression

Musical and handwork instruction in the second grade are a continuation of the skills learned in the first grade. Knitting projects and pentatonic flute musical pieces become more advanced as children are challenged to expand their personal skill set and reach the level of mastery.

Third Grade

Literacy and Language Arts

In the third grade, the Language Arts curriculum is taught thematically through practical living and Hebrew Legends.  Farming and practical skills are at the forefront, and thus class-wide literature reflects and supports this theme.  Students use a large variety of children’s literature in order to explore their newfound reading skills, and they become familiar with the use of dictionaries to support their vocabulary studies.  Expectations have moved clearly from encoding to decoding independently by transferring the semantics and syntax found in their Main Lesson book writing and daily oral language to reading and comprehending grade level appropriate literature. Proficient and advanced readers are challenged through adopted curriculum such as SRA programs and chapter book literacy circles, building automaticity as well as factual and inferential capacities; while emerging and struggling readers are supported through direct phonics instruction, enjoyable games such as Making Words and Words Their Way in homogenous groups, and the Read Naturally program with the Reading Specialist. Plot, character, and summary become clear ways of distinguishing the actions of text, and genre conventions (poetry, fiction, nonfiction) become recognizable to the children.  Students work toward fluency in sentence structure and paragraph development.
Mathematics

In third grade the mathematics curriculum is geared toward the practical in thematic instruction through service learning experiences in gardening, baking, and construction building. The child develops a sense of purpose while acquiring many new cognitive and fine and gross motor skills. At school, the children can design and plot a garden, bake a loaf of bread, and build a project for the school; and within these opportunities implicitly learn concepts such as reading fractions and decimals, measuring and converting unit lengths, area, volume and weight, along with solving real life word problems using estimation and probability. Direct instruction creates a bridge between hands-on practical activities and mastery of Main Lesson book objectives based upon the state standards. Students learn multi-digit multiplication, long division with remainders, and the communicative and associative properties of multiplication and division. They deepen their understanding of place value and estimation, and begin to use generalization and probability to understand real-world numerical puzzles.  Third grade mathematics concepts are further supported through whole-body movement activities, music, storytelling, and use of adopted state curriculum resources.   

Science

The content of the third grade science curriculum lends itself to internalizing the natural processes of the physical and life sciences within the children’s environment. Students study and understand the solar and lunar cycles with respect to their gardening, as well as water cycles and weather patterns.  By creating and comparing botanical experiments in the school garden and class kitchens, the importance of asking meaningful questions is explored and they are given opportunities to give back to their school community. Their hard work and careful investigations are rewarded with produce and meals to enjoy and share with others while offering students a deep understanding of energy and fuel from a nutritional standpoint.  Regular cooking as part of the practical arts curriculum offers students a chance to measure, weigh, and observe the qualities of ingredients (melting, liquid, solid).  Numerous field trips are taken to local farms, where the children participate in the activities of farm life from weeding to harvesting and caring for the farm animals. Additionally, on an overnight camping trip, the constellations are observed and noted for their future studies in Astronomy in the upcoming grades.   

History, Geography, and Social Science 

Third grade marks the first explicit foray into cultural studies, with an exploration of the myths of the Hebrew people. Cultural activities include celebrations of Hebrew festivals replete with dancing, eating and singing.  Students deepen their study of human connections to the past and the ways in which particularly local, but also regional and national, government and traditions have developed and left their marks on current society, providing common memories. Through the gardening and farming component of the curriculum and local field trips, emphasis is on the physical and cultural landscape of California, including preliminary studies of Native Americans and immigrants, working toward understanding the significance of their impact on the character of our contemporary society.  Students construct their own small-scale dwellings to exemplify their knowledge and understanding of the different housing environments created throughout human existence.  

Music, Handwork, and Artistic Expression

Musical education takes a giant step forward in third grade.  The children move from the simple pentatonic flutes to the 8-toned recorder, and therefore shift from community-based synchronization to independent responsibility in pitch quality. Higher level listening skills such as maintaining rounds as well as learning through observation further develop neurological pathways. Children also begin their violin lessons and are introduced to reading and comprehending musical notation.   Throughout the handwork periods in third grade children apply their skills learned in knitting to a new trade: crocheting. Persevering through frustration, concentration, and patience, as well as problem solving when a mistake is made are all components to achieving beautiful and balanced projects. Strengthening eye-hand coordination and fine motor dexterity is highlighted in these calm periods throughout the week, giving the children a time to further develop particular neurological pathways that would otherwise atrophy. 

Fourth Grade

Literacy and Language Arts

The fourth grade focus on citizenship, perseverance, problem solving, industry, and craftsmanship guides the literacy and language arts emphasizes.  Students move from the law-driven culture of the Hebrews to the coarse rough-and-ready world of the Norse Myths.  Along with the enrichment of the core literature of the Norse myths, written reports begin.  Regular reading responses through book reports and reading assignments relevant to the curriculum are assigned and assessed via rubrics and authentic assessment of oral presentation throughout the year. These assignments are the beginning of literary response and analysis, which encourages understanding of the structural features of literature and the narrative analysis of grade-level-appropriate text.  Reading comprehension is further developed by the use of the SRA Laboratory for the fourth grade and through reading core literature books in leveled reading groups that align with our blocks of Norse Myths, California History, and Animal/Man.  Further progress in reading and writing is made through leveled reading groups within each class group, and language arts word development deepens with daily practice of spelling and grammar.  Writer’s Workshop, with its use of evaluation and revision skills is used to further develop the writing strategies of organization, penmanship, and research.  Writer’s Workshop also addresses emerging public speaking skills by making narrative and informational presentations a part of publishing for each child.  Listening and speaking comprehension is furthered by the regular study of poetry and the regular memorization and recitation of the poetry.  This aids in the organization and delivery of oral communication by developing strong public speaking and presentation skills.  Research writing begins during the study of animals and man in zoology, and report-writing skills are developed during the exposure to California history.  Narrative writing, summary writing, and the writing of informational reports are all explored. Written and oral conventions of language (sentence structure, paragraph structure, punctuation, capitalization, and spelling) are practiced regularly in student writing.  Additional development of spelling through word analysis, word recognition, and fluency, along with systematic vocabulary development, is done through skits, language experiences, and weekly dictation and assigned spelling lists.  
Mathematics

The work of the fourth grade math student mirrors the myths studied in this grade, where fragmentation and contradiction of the mythical characters in the Norse stories is echoed in the fourth grade math curriculum with the study of fractions.  Fractions represent the beginning of skills that divide arithmetic from mathematics.  Students work with numbers in conceptual as well as experiential forms.  

Fractions are studied beginning with the whole of one to many of the fractional parts that comprise the whole of one.  Fractions are represented by a drawing of parts of a figure and then fractions are represented by using drawings as directed in the Content Standards.  Number sense as well as written conventions is emphasized, and a complete working understanding of interpretations of fractions (parts of a whole, parts of a set, and the division of whole numbers by whole numbers) is studied in depth.  Equivalent fractions and concrete fraction work (addition and subtraction of fractions, including like and unlike denominators.  Student work later in the year continues toward multiplying and dividing fractions as well as the study of mixed fractions.  The least common multiple and greatest common divisor of whole numbers are introduced as concepts and then used to solve equations.  Continued practice of the four operations in a variety of formats using higher place value numbers keeps mathematical reasoning sharp and basic computational facts fresh, as well as giving depth to the understanding of numbers above one million.  Place value, multiplication, and division are reviewed and expanded with understanding of larger numbers.   Area and perimeter will be reinforced during practice periods by the use of graph paper (also used in the study of missions in California History and Mapping).  Simple symbolic representations, as outlined in the State Standards, provide for puzzles and the basis of story problems.  Prime numbers, abundant and deficient numbers, and amicable numbers are all studied in fourth grade.   Daily problem solving skills are developed, practiced, and strengthened through word problems, mathematical reasoning problems, stories, math games, paper pencil work and hands-on activities.  Students are also engaged in learning and utilizing strategies for checking their own work.

History, Geography, and Social Science 
The fourth grader is industrious and busy, full of an energy easily directed to the making of maps of the state of California and its’ landforms, rivers, and native people.  The following of natural water resources from initial source to where towns have developed is an important expansion out into the world beyond the student’s personal home. This also leads to the understanding of the importance of agriculture to the economy of California.  The exploration of the history of California from before man to how the native people lived is reinforced by an overnight environmental living field trip to Miwok Umachas.  Day trips provide additional experience of the living history of California, past and present. Emphasis is placed on the multicultural role of many people in the history of California.  Students begin to explain the economic, social, and political life in California during the time of the Spanish ranchos and missions, and discover the importance of early trappers and trailblazers to the establishment of the Bear Flag Republic through the Mexican-American War, the Gold Rush, and the granting of statehood.  During the exploration and learning about the Gold Rush, the students go to stay in a miner’s camp. Stories written by the students’ parents of “How I Came to California” augment the experience of spending the night in a gold miner’s tent to personalize the history of the students’ home state.  Journals kept during the trips, as well as rubrics for main lesson books and quizzes, reinforce the student’s understanding of these experiences.

Science

In the fourth grade, life science is emphasized through the beginning study of zoology.  With guidelines supported by the content standards, the relationship of humans to animals is explored in depth.  The various species of animals are studied, drawn in detail, and written about.  Students learn how to observe and describe similarities and differences in the appearance and behavior of animals.  Students know how to identify anatomical features of animals, and learn to infer what animals eat by the shapes of their teeth.  Deep instruction regarding the structures of animals with respect to growth, survival, and reproduction is studied in 4th grade.  Students know plants are the primary source of matter and energy entering most food chains, and deepen their understanding of the roles of producers and consumers, herbivores, carnivores, omnivores, and decomposers in food chains and food webs, and how these roles may compete with each other for resources in an eco-
system.  The interdependence of living organisms and their roles in the environment for survival are studied.  Students prepare a formal research report complete with citation of sources on an animal they have studied in great detail.  
Music, Handwork, and Artistic Expression 

In the fourth grade the students continue to play the violin and the recorder.  With stronger skills in violin and musical notation, many participate in the after-school orchestra. Their ability to read music is supported with their concurrent studies of fractions in math.  They learn how to sing in beginning harmony and to increase their voice ability with rounds in more than two parts, and sing music of the California Gold Rush and Sea Shanties from the Atlantic and the Pacific Oceans.   Form and its uses in painting are more highly refined in the fourth grade, enhancing painting work with smaller brushes, chalk and colored pencils.  This gives added depth to our watercolor paintings and helps with the beginning understanding of color theory.  Detail in artistic work is developed with the reproductions of realistic animal pictures while studying animals and man in zoology.  Crafts are encouraged that are integrated within the study of California history, such as quilt designs, weaving, tin work, and wood-burning of gourds.  Children work with the symmetrical balance of cross stitch and study the history of cross-stitching in the countries of Scandinavia.  Students make practical objects useful for their daily lives, such as pencil pouches, book marks, and decorations for towels and clothing.  This is a great compliment to work to come in our study of California History when we do the spring living history program about gold mining in California and portray historically-accurate roles decked out in our own hand-stitched shirts and aprons.  

Fifth Grade

Literacy and Language Arts

The fifth grade child is at a point of balance in the curriculum.  The children have one foot in true childhood, and are about to take a step into the world of adolescence.  Before childhood is left behind, students are offered a meaningful experience through exposure to and study of the development of Western Civilization.  The mythologies and historical epics such as The Ramayana, the Mahbaratha, the Epic of Gilgamesh, The Iliad and The Odyssey offer students a chance to experience civilizations very different from their own.  In reading discussion groups, the students begin a deeper analysis of character, genre, and setting as they discuss books from core literature selections of historical fiction correlated with this area of study.  To supplement their understanding and analysis of grade-appropriate texts, the students continue to deepen their knowledge of story structure, genre, and reading comprehension through continued work via the SRA reading program.  Further, students incorporate the stories studied in this grade into a greater understanding of archetypal characters.  Writing deepens with analysis directed toward the myths studied and to the biographies of significant persons from the aforementioned ancient cultures.   The study of ancient cultures provides an apt landscape for articulate written reports and public speaking via presentations and drama. Written projects are incorporated throughout the fifth grade, building upon the skills of prior grades and developing proficiency in writing strategies, writing applications, and conventions. Essay conventions are taught and students explore this form in depth, including distinguishing between and practice of the modes of writing (narrative, expository, persuasive, descriptive writing).  Historical research, reading projects, and book reports deepen the fifth grader’s reading comprehension, literary response and analysis. The students are exposed to botany as part of the science curriculum, and the deep study of plant life encourages students to increase their vocabulary by exploring the Latin and Greek roots used in scientific classification.  They learn to write clear and concise descriptions of plant species.  The curriculum in fifth grade pays special attention to the depth and beauty of literature creating an expansive vocabulary and developing and understanding of complex concepts within text and oral presentations. Fifth graders bring their emergent writing skills to the public realm via peer editing and participation in public writing projects so that they may see the written articulation of their thoughts and ideas as a contribution to the community. 

Mathematics

Fifth grade mathematics honors the student’s capacity for and interest in data gathering, computation, and reasoning.  Having learned the four operations well enough to apply them to more sophisticated conceptualizations, the fifth grader now moves to working with very large and very small numbers (exponents, fractions, decimals), and examining in depth the relationship between decimals, fractions, and percents.   Students learn to analyze and interpret mathematical relationships in graphic representations.  Additionally, students work with the skills of compass reading; bearing, orienteering, and mapping skills all add dimension and intrigue to the mathematics curriculum.  Mathematics study occurs not only during Main Lesson but in extra math classes, and fifth grade marks the beginning of levelized mathematics.  Students are assessed at the beginning of the year for ability and aptitude and grouped accordingly with fellow students from fifth through eighth grade.  These classes ensure that the rigorous State Math Standards can be met in the higher grades, and provide opportunities for those challenged in math to enjoy extra support, while those who are excelling can be introduced to a more advanced curriculum.  Math groupings are fluid as per periodic evaluation of progress.  During these classes children will continue to study grade-level math in alignment with state standards. Fractions, negative number lines, decimals, multi digit multiplication and division, simple algebraic formulas, and equations are all practiced and reviewed.  Geometric principles of perimeter and area, grid coordinates, angles, radius, diameter, basic statistics, data analysis and probability, and mathematical reasoning are all in clear focus at this point of the child’s educational experience.

 History, Geography, and Social Science

As an integrative part of the Literacy and Language Arts study, the focus on the ancient cultures of India, Mesopotamia, Egypt, Phoenicia, and Greece as the birth of western civilization supports the history and social science component of the curriculum for this grade.  Students study the development of the nation up to 1850, with an emphasis on the people who were already here, when and from where others arrived, and why they came. Students gain an understanding of the colonial government and its founding principles and the ideals of the Enlightenment.  They recognize the principles of the U.S. Constitution and the fundamentals of democracy, understanding that the United States is a nation that derives its power from the people.  They begin the study of our country as one that has gone through revolution and its former sanctioning of slavery.  Additionally, they begin to understand and investigate the conflicts over land rights and use with the original inhabitants, as well as the experience of westward expansion across the continent.  Students are educated in the political, religious, social, and economic institutions that evolved in the colonial era. The cause, course, and consequences of the early explorations through the War for Independence and western expansion is studied, and the aim is for student understanding of the colonization, immigration, and settlement patterns of early America.  Geography also widens its scope from California in the fourth grade to include the other 49 states.  The study of geometry assists the children in mapmaking and provides an opportunity for the children to observe and study the natural treasures of our country and note them accurately and geographically by region, natural resources, and population centers.   Students read about and study the characteristics of early explorers and the technological developments that made sea exploration by latitude and longitude possible, supplementing this instruction with their own developing use of the compass.  The 
culminating event in the fifth grade year is the Pentathlon, when The Blue Oak School fifth graders compete with hundreds of other fifth graders from Waldorf schools throughout Northern California in the five classical Greek Games.  

Science

In science, the fifth grade student takes a close look at ecological regions in a study of botany.  Plant science provides a thematic foundation from which the state standards in physical science, basic chemical reactions, basic elements, earth sciences, and life sciences may be studied. The curriculum in this grade focuses on investigation of individual plant parts and basic conditions of plant life, different types of soil, and plant communities and botanical adaptations. Further, the evolution of lower plants to the higher plants, classification of plants, plant growth, and the relationship of plants and insects are all studied in depth.  Students learn how to accurately observe and describe in scientific writing and drawing plants that are in their habitat or environment, using skills of interpretation, observation, details, and examples.   The fifth grader will understand the interactions between animals, the sun and the water cycle influences on plant growth, using charts and tabular information as well as illustrations from field guides and other credible informational materials.  They learn how the complete environment determines the physical qualities and growth characteristics of any plant, flower or tree, and study the ecological role of human beings in relationship to the environment.  Plants environments (desert, tundra, rain forest, etc.) are investigated, as plants grow from the poles to the equator.  Individual plants are compared and contrasted in detail.  Students have the opportunity to deliver their first scientific reports, choosing a plant and describing it in its environment, including factors that affect the healthy development of the plant.  Through investigation and experimentation, they learn how the complete environment determines the physical qualities and growth characteristics of any plant or flower or tree, and they also ponder the role of human beings in relationship to the environment. 

Music, Handwork, and Artistic Expression

The arts and crafts deepen with the growing capacity of the fifth grader.  In music, students work toward singing in harmony, and join the soprano melody line on the recorder with harmonizing soprano and alto voices.  Children have developed security with major scales, and now explore some minor scales (notably, b flat and e flat major) that mimic the modal sound of ancient (Greek and Persian particularly) music.  In violin, many of the children are ready to play in a full orchestra, and may do so if they choose.  Artistically speaking, children work with the integration of media, and use colored pencils to achieve a finer line in botanical drawings and also in our Main Lesson work.  Motifs of acacia and lily found on columns in Egypt are integrated into form drawing lessons.  Students paint and draw in some classical Greek forms.   Mapmaking offers an opportunity to combine artistry with accuracy as students draw a variety of topographical as well as landscape maps in our study of American History.  Handwork in the fifth grade consists of a complicated four-needle knitting project of socks and mittens.  This new skill uses both the knit and pearl stitch, and the children are eager to work through these rather difficult tasks.  The knitting of socks and mittens brings a far more sophisticated challenge of reading a complex patterns and counting stitches with greater accuracy.  

Sixth Grade

Literacy and Language Arts

In sixth grade the student has crossed the threshold into adolescence.   As such, their ability to understand language at a deep level is recognized and utilized to further their understanding of literature.  Literary devices such as use of dialogue, figurative language, personification, metaphor, simile, and irony are all studied and practiced.  Word origins in Latin, the language of the Roman people under study from a historical perspective, are a natural avenue for teaching grammar skills to the sixth grader.  Although Latin is not a considered a modern language, its influences on the English language are noted via a close study of prefixes and suffixes common to our language and unchanged from their Latin roots.  Other grammatical areas of focus include subject and predicate, tenses, and a deepening understanding of the parts of speech.  Many forms of writing will be incorporated into the sixth grade year, including essays, written reports, position papers with supporting claims and analysis, and research papers citing sources will further develop the child’s ability to read and process information from expository text.  Book reports and reading assignments relevant to the curriculum are assigned and assessed throughout the year on a regular basis.  Quick writes related to prompts from the Main Lesson will be integrated through the blocks.  The standard writing process begins to apply to all formalized writing activities, reviewed and reinforced through each step of brainstorming, inquiry, research, rough draft, peer editing, second draft, teacher editing, and final copies for both class and public reading.   Elements of peer editing are furthered with the instruction of editing codes to enhance the quality of each other’s writing.  Further, presentation via spoken reports emphasizes student awareness of audience and auditory rhetorical communication techniques.  Proficiency in dictionary and thesaurus skills are increased through this writing process, and spelling, dictation, and recitation continue on higher levels with literary works of note strengthening the children’s deepening aptitude for and appreciation of noted writers.  

Mathematics

Flexible grouping continues in the sixth grade to support each child’s specific needs, abilities, and aptitudes for the subject of math.  Students study math not only during Main Lesson blocks, but also during the four leveled math periods designated per week.  Proficiency in number sense, beginning algebra, geometry, statistics, and reasoning are all stressed during this year of study.  By the end of grade six, students can demonstrate mastery in the four arithmetic operations with whole numbers, positive fractions, positive decimals, and positive and negative integers.  They can accurately explain, identify, compute, and solve complex problems.  Additionally, they are able to apply this knowledge to their developing understanding of statistics and probability, including a conceptualization and practice of concepts of mean, median, and mode of data sets.  Sixth graders are able to use addition and multiplication of fractions to compute more complex problems.  Further, students will conceptually understand and work with ratios and proportions and be able to compute percentages.  Finally, two major mathematical concepts brought to the sixth grade students are formulas and business math.  Review of the basic formulas learned for area and perimeter of rectangles and squares leads to the use of more advanced formulas such as area and perimeter of a circle, including introduction of the concept of pi.  Letters begin to substitute for numbers in formulas involving geometric shapes and in ratios to represent an unknown part of an expression.  This culminates in students developing the ability to solve one-step linear equations.  The Pythagorean Theorem is introduced to the sixth grader.  The compass as a mathematical instrument assists in the creation of accurate pie charts to graphically represent percentages.  With an understanding of percentage and formulaic thinking, business math skills lend themselves to the study of borrowing and lending through the history of the development of banks in medieval times, in integration with the social studies curriculum.

Science

At this developmental juncture, the student needs an objective look at the world that dovetails with the magnitude of growth in intellectual capacities.  The science curriculum thus lends itself to the study of physics as an introduction to laboratory science in the Waldorf classroom.  In the physics blocks the students explore optics, the study of light and color, acoustics, the study of sound, and heat. Electricity and magnetism are introduced, and then pursued further in the upper grades.   Physics is introduced experientially through the continued use of musical instruments and the larynx, these are tools used to investigate the qualities of acoustics before scientific conclusions are drawn.   Optics will include color experience with complementary and secondary colors, reflection and refraction with the geometry of mirrors and the laws of lenses.  Experiments with heat will allow students to observe and generate theories on the effects of heat on various substances of matter.  Additionally they will experience heat’s role in expansion and contraction (i.e. boiling and freezing).  Students learn how to represent their experiences and observations in the format of a classical scientific report.  In the natural sciences, the student studies geology.  The polarities of the mineral world are explored; from the fiery igneous rock to watery sedimentary rocks and the contrasts in formation from volcanoes and caverns, stalactites and stalagmites, and other geomorphic forms are studied.   The study of geology braids with continued study of geography, and local geography, climate, and topography are concepts expanded for the sixth grader.  In contrast to the study of geology and topography, attention shifts to the skies above in the study of astronomy.   Using their newfound skills with the compass and straight edge, students will draw representations of the movement of the stars through the quadrants of the sky.  Students will gain knowledge of the phases of the moon as well as its position in relation to the sun.  Understanding of the Pole Star and its use in orienting oneself on the earth is taught.  Mythologies of the constellations and the ability to identify them in the night sky are studied in depth during the sixth grade year.  

 History, Social Sciences, and Geography

Citizenship, critical thinking, intellectual curiosity, and social responsibility are all hallmarks of the sixth grade Waldorf pedagogy, and the driving need for the world to be lawful is met in these children by the study of the most lawful civilizations of the ancient world—Rome and Greece.  Students further develop their cultural and historical studies of ancient civilizations from a Paleolithic perspective, and work toward analysis of the geographic, political, economic, religious, and social structures during the development of Rome and Greece.  The structure of ethical codes in human history becomes a clear focus for the sixth grader, who can articulate that political systems cannot live by law alone.  The sixth grade marks a major shift from mythological stories to historical stories that can be tracked chronologically.  Stories will be told of The Seven Kings of Rome, the Roman Republic, and the Roman Empire and its demise, leading to the development of European civilization.  The sixth grade year ends with a focused study of the middle ages including a theatrical performance by the students of a medieval play, and the participation, along with sixth graders from other Waldorf-methods schools, in a Medieval Games event.  These are an opportunity for the children to compete and cooperate in a variety of tasks from archery to obstacle courses and individual class presentations of music, dancing, juggling or drill-team type demonstrations.  The work required toward this event supports the emotional and physical changes occurring in the children through group-building activities.   An awareness of the importance of giving to the greater community through community service projects, and low-ropes type courses led by teachers and parents explore the changes in the young teen that are affecting their value systems as well as their social interactions.  

Music, Handwork, and Artistic Expression

Geometrical drawing is one of the cornerstones of sixth grade, with an emphasis on precision.  For the first time students will use tools and instruments to create forms.  The proper use of a compass, ruler, t-square, and straight edge will challenge the child’s artistic abilities in finding new and beautiful patterns in five, six, twelve, and twenty-four, division representations of the circle and other geometric designs.  Application of skills from mathematical constructs and formulas such as radius, diameter, and circumference are essential to creating these geometric forms.  Also embedded in the work with geometrical drawings is the study of angles of a circle, line, and triangle.  Properties of the six types of triangles (Right, Isosceles, Equilateral, Scalene, Obtuse, and Acute) are surveyed along with the ability to solve for a missing angle. The child’s study of geography now takes him to nearby countries—Canada and Central and South America.   Greater accuracy is developed in map making skills with the use of new drawing instruments and a developed understanding of longitude and latitude.  

Seventh Grade

Literacy and Language Arts

The seventh grade curriculum offers a true Renaissance education; mirroring the physical and cognitive changes in students fully entering adolescence.  Seventh graders witness their same desire to express themselves and to assert their independence as historical biographies from the Middle Ages to Early Modern Times (particularly from the Renaissance, Reformation and Age of Exploration) exhibit, and thus become the course of study for literary analysis.  Seventh grade affords students the opportunity to further develop their writing skills through creative writing in a sequence of poetry and prose that envelops the elements of wish, wonder, and surprise.  Continued study of literary devices marks the seventh grade year, as foreshadowing, irony, parody, perspective, and point of view are all explored in great detail through literature and writing, and students are able to fluently produce both fictional and autobiographical narratives and speak to the use of voice, tone, diction, etc. in the contents of written text.  Drama studies are integral to this grade; commonly students will participate in the study and production of a Shakespearian play, culminating in a year-end trip to Ashland to see several professional theatre productions, including at least one of Shakespeare’s plays.  This modeling of and instruction in the master works of English literature affords students a classical education and provides foundation for further literary studies of complexity.   Students engage in the writing of a research paper based on a topic from the social studies curriculum, typically a person or event from the Renaissance or another studied time period.  Documentation of sources is taught in depth and students are required to work with bibliographic information in detail.  Media analysis begins in seventh grade, offering students ample opportunity to break down messages in text and image and affording the experience of exposing a critical eye to public work.  Research writing and technological competence training begins with internet-based scholarly research, database searches, basic word processing, typing, and note-taking open the students to the world of computing with developing fluency.  

Mathematics

Seventh grade mathematics introduces students to the basic concepts of algebra and plane geometry.   Math grouping continues and offers flexibility for students to move ahead as necessary for full realization of aptitude and ability.  Students see geometric principles applied to the lawfulness of perspective and learn of their development during the Renaissance, and they work with and study the Pythagorean Theorem to develop several proofs of the theorem and to compute the unknown side.  Studying three-dimensional solids, students learn to compute surface area and volume, and understand how they change as the scale of the shape changes. Students work with equations to become adept at their manipulation and understand the principles that make such manipulation possible.    By the end of grade seven, students are adept at manipulating numbers and equations and can not only understand but can explain to younger students the general principles at work. A seventh grader can understand and fluidly use factoring, common and least common denominators, and the properties of exponents to solve increasingly complex equations. Students make conversions between different units of measurement and use those conversions to solve meaningful problems. Training in usage of ratio and proportion are reviewed and expanded from the former year, as is the use of percentage equations in order to effectively understand concepts such as simple and compound interest. They graph linear and elementary non-linear functions and understand the idea of slope and its relation to ratio, and can compute said functions with equations involving time, rate, speed, etc.  Finally, statistical probability, theoretical, and experimental probability form the foundation from which students can extrapolate more complicated predictions not only from mathematical perspectives, but from the standpoint of curricular scientific perspectives as well.  

History, Social Science, and Geography

Students in grade seven study some of the significant social, cultural, and technological changes that occurred in Europe, Africa, and Asia in the years A.D. 500 - 1789 from an archeological, historical, and geographic perspective.  After reviewing the ancient world and the ways in which archaeologists and historians uncover the past, students study the history and geography of great civilizations that were developing concurrently throughout the world during medieval and early modern times. The students ponder the profound intellectual storms brought about at the end of the Middle Ages, as the corruption in the Roman Church, which had reigned supreme in Europe, is challenged, and the roots of European civilization are shaken and changed. Students are introduced to the lives and works of Renaissance masters and examine the beauty and power of their works and their ability to communicate ideas and demonstrate the advances made by people of their time. Through the explorers of earth and sky, seventh graders experience our changing understanding of the world and universe as seen by those who lived it during the Age of Exploration and Discovery. Students produce maps of many kinds, representing exploratory journeys to and the riches, cultures, and geography found in foreign lands. They examine the growing economic interaction among civilizations as well as the exchange of ideas, beliefs, technologies, and commodities. They learn about the resulting growth of Enlightenment philosophy and the new examination of the concepts of reason and authority, the natural rights of human beings and the divine right of kings, experimentalism in science, and the dogma of belief. Finally, students assess the political forces let loose by the Enlightenment, particularly the rise of democratic ideas, and they learn about the continuing influence of these ideas in the world today. 

Science

Seventh grade builds on the strong science curriculum introduced in the sixth grade as the students see how astronomy, mapping, and the physical sciences were used by navigators on land and sea to chart and discover new territories in the Age of Exploration. Physics offers the children an objective way to explore the world as they move on to acoustics, advanced studies of electricity and magnetism, and a physical study of levers and simple machines. They begin to delineate specific forces and explore their interactions. For instance, students experienced the pitches of different sounds in Sixth Grade; now they discover how the relationships between pitches correspond to mathematical formulas. The Seventh grader, in addition to experiencing phenomena and then reflecting on the experience, also inherently asks the how of things; “How has the phenomena arisen and how does it work?"  The demonstrations, activities and investigations now refine the student's capacities for observation, for drawing conclusions and forming judgments. They call upon the student to compare what they are experiencing with what they know.   The study of chemistry is begun with the exciting subject of combustion, and the studies of chemical transformation, the acids and the bases can easily be linked to the Medieval and Renaissance studies of a similar nature.  Acids are introduced as another form of fire and how, together with bases, salts are formed. Water and various gases (hydrogen, oxygen, and carbon dioxide) can be studied along with the principal metals. Students are approached with the scientific, cultural, artistic and practical sides of chemistry and how it relates to industrial and economic life. They are asked to respond to this experience through observations, reports and technical illustrations.  The quest to find or create precious metals that started in the Middle Ages through the study of alchemy is understood on a chemical level and is furthered by the history and social sciences aspects of the curriculum that inform students of the significance of gold, treasures, and spices.  The latter begins a conversation in the seventh grade for students about contemporary practices of nutrition and physiology.  The elementary aspects of physiology presented in the seventh grade include the main systems of the body: respiratory, circulatory, digestive, and perhaps reproductive. These are presented to the students in an artistic and beautiful way. Health, nutrition and hygiene are brought so that these systems have meaning and relevance to the students.  Throughout the science blocks accurately written descriptions and drawings are integral to the quality of a student’s work and are evaluated as such. 

Eighth Grade

Literacy and Language Arts

Eighth grades student curriculum springs from the will and temperament of revolution that runs through the theme of this year of development as students study the American revolution, Civil War, and the Reformation period of European history.  A close study of poetry includes further understanding and identification of poetic forms such as sonnets, ballads, epic poems, lyric impulse, and elegies, and odes.  Short stories are core components of the curriculum, and continuing mastery and fluency in the use of literary device such as analogy, metaphoric writing, and idiomatic expressions give students meaningful and relevant lenses to view historically significant literary works, and students also are expected to write their own short fictional works.   Students begin forays into literary criticism by analyzing works of literature, showing how each reflects the heritage, traditions, attitudes, and the attitude and cultural beliefs of the writers.  Reading comprehension of written works expands into consumer materials, legal documents and contracts. Essay assignments deepen command of organizational, research and drafting strategies as well as the ability to support evidence and defend arguments with inquiry-driven approaches to writing, incorporating a clear understanding of the use of a thesis to construct ideas for further expansion.  Research, both library and internet-based, and the integration of quotes, paraphrases, and summary from primary texts are all taught in depth.  Deepening research skills, including internet-based data research, will be supported in the eighth grade, and additionally students learn to write documents related to career development such as resumes and job applications.  Further, the writing and research skills will culminate in the completion of the end of the year project literary/historical project, which will introduce the skill of annotating references for use.  An oral presentation for this project will be one of the graded requirements of students.  Listening and speaking skills are further emphasized with dramatic literature and a year-end theatrical production requiring extensive memorization and further attentions to voice modulation, tone, and gestures to enhance meaning.  Waldorf school students commonly prepare for and undertake a significant fieldtrip of approximately one week at the end of the year, which culminates their experience as a class and affords ample opportunity for journalistic representations of their experiences.   

Mathematics

Math instruction continues with flexible groupings to accommodate low and high academically achieving students. The trajectory of the mathematics curriculum in eighth grade offers a continuation of concepts introduced and reinforced in the seventh grade, such as probability and statistical analysis, By the end of grade seven, students are adept at manipulating numbers and equations and understand the general principles of equations and formulas.  Students understand and use factoring of numerators and denominators and properties of exponents with ease and are able to both set up and solve problems that involve these components.   They understand and can use scientific notation with rational numbers.  Algebraic terminology becomes a more fluid part of the mathematical lexicon as the students prepare for higher level maths in high school.  Students are able to use data to construct and interpret population sampling and explore elementary concepts of logic applications to critically analyze data.  They know and use different representations of fractional numbers (fractions, decimals, and percents) and are proficient at changing from one to another. They increase their facility with ratio and proportion, compute percents of increase and decrease, and compute simple and compound interest. They graph linear functions and understand the idea of slope and its relation to ratio.  Their preparations in 
mathematics over the course of the curriculum offer students a sophisticated set of skills to transition into the high school math core subjects, including classroom instruction in the use of Excel for mathematical and organizational purpose.

History, Social Sciences, and Geography 

As the child moves more fully into adolescence, the study of revolutions in the course of history becomes an integral part of historical studies.  The tenants of citizenship, critical thinking, intellectual curiosity, and social responsibility, all cornerstones of the Waldorf pedagogy, are further advanced through the curriculum in this grade.  Through the power of biographies, the students will come to understand and be able to analyze the philosophy, morals, and events that led to the American and French Revolutions. Close reading, attention to, and analysis of documents such as The Declaration of Independence and The Constitution will allow students to explore the political principals that founded our country. Students in the eighth grade also focus their studies on the period of American History from the time of the framing of the Constitution up to World War I, with an emphasis on America's role in the war. Students trace the development of American politics, society, culture, and economy and relate them to the emergence of major regional differences. They learn about the challenges facing the new nation, with an emphasis on the causes, course, and consequences of the Civil War and the post Civil War period of emancipation and reconstruction. Over the course of the year students will also study movements and sweeping change events integral to the contextual understanding of social and historical movements such as the Industrial Revolution, where they will focus attention on the connections between the rise of industrialization and contemporary social and economic conditions.  This kind of lens gives students a way to view their own roles as citizens in order to develop their own civic work—engagement in the community during this year is a requirement of Waldorf curriculum.  Through their studies students will gain insight into the foundation of the American political system as well as awareness of their responsibilities and rights as an American citizen.  Students will be able to think chronologically and spatially, conduct research, distinguish facts from opinion, and draw conclusions from primary and secondary sources as well as draw their own conclusions. By the end of their history blocks student will have a keen grasp of the how the United States was founded and how the initial philosophies of democracy and morality have effected history and continue to effect the development of contemporary political movements.

Science

Physical science moves to the forefront of science curriculum in the eighth grade, with an emphasis on understanding velocity, force, the structure of matter, acoustics, optics, and electromagnetism.  Each of these concepts is integrated into the practical realm by studying the influence of such ideas influenced the industrial and technological revolutions. Studies in hydraulics, density, buoyancy, hydrostatics, and aeromechanics are introduced in physics blocks, while earlier knowledge of the properties of heat, light, and sound are furthered.   Meteorology becomes one of the cornerstones of earth science study, and the use of barometers, rain gauges, and thermometers is studied and practiced by the students.  Chemistry is a core part of the science curriculum as well, with introduction and use of the periodic table and integration with seventh grade concepts introduced such as the study of anatomy and physiology, which are enhanced with health and nutrition blocks during which the role of caloric measures and the components of sustenance (i.e., fats, proteins, carbohydrates, and sugars) are examined from the perspective of chemical reactions in the body.  Additionally, the skeletal system, musculature, and study of the small components of the eye and ear deepen the students’ knowledge of physiology.  Participation in a public science project (i.e., science fair) is required of eighth grade students.  

Music, Handwork, and Artistic Expression

Students in the eighth grade are prepared to work in conjunction with the school orchestra with respect to their aptitude, knowledge, and experience with advanced strings instruction.  Additionally, students are fluid in their ability to play recorder and participate in advanced recorder, including the alto recorders, as part of their commitment to school chorus.  Musical instruction often reflects the period music of the social studies and history curriculum; for example, eighth grade students become familiar with musical styles from the American Revolution during this portion of the Main Lesson block.  A chronological understanding of musical style, compilation, and the specifics of theory are part of the core musical curriculum.  Veil painting is one of the key mediums of art, and the use of charcoal drawings offers students a revealing medium to note the ways in which art is not only a process of addition, but that the subtraction of darkness is equally revealing in process.  Woodworking continues in eighth grade, and handwork focuses on student sewing and crafting costumes for their end of year, and indeed, their final theatrical production in the Grades.  

C.
PLAN FOR STUDENTS WHO ARE ACADEMICALLY LOW-ACHIEVING 
Introduction 
TBOS responds to the personal and academic needs of each child, identifies and serves those who are academically low achieving. The school’s student/staff ratios and looping model allow educators to develop special sensitivity towards individual student needs and backgrounds.  However, some students will invariably need additional academic or individual support. TBOS has developed a plan for low academic achievers that is modeled after the Response to Intervention (RTI) framework. Our goal is to meet the needs of all our students through the use of a three-tiered system of support. 

Tier I: Prevention 

Tier I includes high quality classroom instruction delivered by qualified teachers, and regular assessments of all students to monitor their progress toward reaching grade level benchmarks. Teachers are trained to address different learning styles of their students.  See Attachments 4a and 4b (benchmark assessment samples).
Tier II: Identification and Selected Interventions Identification: 

In order to identify students who are not achieving at or above expected grade level, students falling below the class average on varied assessments are evaluated to determine if performance was at or below their potential, taking into account the timing of particular subject matter in The Blue Oak School’s curriculum and the age of the child. Beyond academic performance, teachers look for other signals of need as we recognize that there are many factors that affect a student's performance.
Selected Interventions: Selected interventions are implemented by teachers for students identified as achieving below average grade level expectations. Interventions may include, but are not limited to, any of the following: 

· Utilizing other teachers for collaborative, individual or small group instruction 

· Utilizing parent volunteers for individual or small group instruction 

· Peer support with older students, e.g. “reading buddies” 

· Individualized or differentiated math, writing, reading, and spelling approaches 

· Increased movement/sensory integration activities 

· Modified class work, extra lessons, or extended learning opportunities 

· Additional parent /teacher communication or partnerships 

Child Study: If a student does not respond to initial teacher interventions, the student is often referred to the Child Study process. Child Study occurs during the weekly Faculty Meeting. The class teacher initiates the process by giving colleagues a complete and holistic picture of the child. After the child is described physically, socially, and academically, the teachers have an opportunity to ask additional questions. Discussions of a particular child may take place during several meetings. Next, the teachers are asked to observe the child for one week. Then, the parents of the student are often invited to describe their child and to offer insight or suggestions. Teachers and parents brainstorm together in order to find solutions to help the student become more successful.  Child study is also a very useful lens for faculty to view and understand how children who particularly excel in the school’s program can be noted as models for consideration in this holistic approach to teaching.
Tier III: Student Success Team 

The Student Success Team (SST) explores concrete and possible avenues to support the individual child’s needs.  Strengths and concerns regarding individual children are brought to the attention of the teacher, parent, school administrator and other stakeholders currently working with the child.  The team develops strategies to help support the learning needs of the child. Including referrals to special education and the recommendation of an IEP as described in the Special Education section in this charter. Student Success Team (SST) meetings are referred by the parent, teacher or administration for those students with significant behavioral or academic issues.  

The Blue Oak School’s Levels of Academic Support
	Group
	Description
	Strategies/Interventions
	Benchmarks

	Advanced Group
	Exceeding State Standards
	· Differentiated instruction during practice periods

· Flexible math programs

· Teachers provide extra challenges

· Peer instruction leadership opportunities (helping students who are not meeting standards)

· Additional academic and artistic responsibilities offered in school programs
	CST Advanced

Main Lesson Portfolio 2.75+

Report Card Average 2.75+

	Proficient Group
	Meeting State Standards
	· High-quality instruction

· Regular assessments

· Regular benchmarks

· Flexible math groupings

· Peer instruction leadership opportunities


	CST Proficient

Main Lesson Portfolio 2.5

Report Card Average 2.5

Local formative assessments at standard

	All strategies above applied to levels below

	Basic Group
	Experiencing difficulties in meeting State Standards
	· Utilizing other teachers for collaborative individual or small group instruction 

· Utilizing parent volunteers for individual or small group instruction

· Peer support with older students, e.g., “reading buddies”

· Individualized or differentiated math, writing, reading and spelling approaches

· Increased movement/sensory integration activities

· Modified class work, extra lessons or extended learning opportunities

· Additional parent/teacher communication or partnerships

· Referral to Child Study Process
	CST Basic

Main Lesson Portfolio Score 2.0

Report Card Average 2.0

Local formative assessments below standard

	Below Basic Group
	One or two standard deviations below the mean according to results of standardized testing.
	· Referral to Child Study Process

· Provide additional 1:1 with Intervention Specialist

· Student Success team Meeting to discuss appropriate support

· Specific additional targeted assignments

· Specific accommodations and modifications to the classroom environment, curriculum or instruction as identified

· Referral to Special Education: student may need special modifications to curriculum or instruction, as specified in their individualized education program
· Assess classroom curriculum to determine if it provides necessary support to students

· Use data driven analysis of delivery of curriculum to provide professional development to faculty


	CST Below Basic

Main Lesson Portfolio Score 1.5

Report Card Average 1.5

Local formative assessments below standard

	Far Below Basic Group
	Seriously at risk as indicated by their extremely and chronically low performance on one or more measures
	· Referral to Child Study Process

· Initiation of Student Success Team

· Referral to Special Education

· Intensive 1:1 instruction by Intervention Specialist

· Tutoring

· Services of classroom assistant

· Modification of curriculum, instruction and/or testing materials
	CST Far Below Basic

Main Lesson Portfolio Score 

1.0

Report Card Average 1.0

Local formative assessments far below standard


D.
PLAN FOR STUDENTS WHO ARE ACADEMICALLY HIGH ACHIEVING
The curriculum inspired by Waldorf education is, by nature, interdisciplinary. It involves academic learning supported by a rich artistic curriculum along with movement instruction and social learning. Ideally, this creates a climate where all children succeed in some areas, while seeing their classmates excel in others. This learning atmosphere builds individual self-esteem, as well as students’ respect for each other as important members of their classroom learning community. 

In addition to using an approach to learning that is inspired by Waldorf education, TBOS plan for students who are academically high achieving includes: 

· Differentiated instruction in such areas as math, writing, reading, and spelling to meet a variety of student learning levels in practice periods. Examples include the teacher challenging students with different levels of math problems or spelling words on the board or during other classroom activities. Extra credit problems and projects may be given to more advanced students. 

· Flexible math programs using State-adopted textbooks in sixth through eighth grades may also be used.  Students may be placed in math levels based on student achievement data and teacher recommendation/evaluation.  Frequent reassessment through weekly quizzes addresses student’s changing aptitudes and abilities and allows for movement within these levelized groupings.   

· Teachers have the option to provide extra challenges to students as needed, and the school makes available supplemental materials, such as advanced mathematics materials aligned with the principles of Waldorf education. 

· Teachers provide academic and artistic leadership opportunities for students such as assisting their peers with math, grammar, etc.; leadership of group academic projects; and leadership of groups performing singing and recorder parts. 

· Eighth grade student projects (required for all students) allow academically high achieving students to select a subject of interest for in-depth research and reporting. 

E.
PLAN FOR ENGLISH LEARNERS
The TBOS curriculum offers multiple supports for English Language Learner (ELL) students. All faculty will meet as a team as needed to discuss scaffolding options for our ELL students. English Leaners benefit from the use of Specially Designed Academic Instruction in English (SDAIE) instructional methods and second language acquisition. TBOS will make provisions within our classrooms to bring all English Language Learners up to the level necessary for their sustained development and achievement. BCLAD certificated teachers, whenever possible, plus school-wide professional development as needed, will support our ELL program.

 

This is a diversity of materials and concrete lessons to provide many opportunities for support strategies and leveled materials. TBOS honors individual learning needs and creates and environment of acceptance of diverse learners. TBOS teachers encourage peer tutoring and cooperative learning, which are recommended strategies for ELL students.

 

Students who qualify from the Home Language Survey as ELL students will be CELDT tested within thirty days of initial enrollment if TBOS is the initial enrollment within a California public school or for those who have not been CELDT tested and qualify. The CELDT assessment will be given annually to qualifying students between July 1st and October 31st until re-designation as fluently English Proficient.

 

TBOS will notify parents of the responsibility for CELDT testing and of CELDT results within thirty days of receiving results. The CELDT shall be used to fulfill the requirements under the No Child Left Behind Act for annual English proficiency testing.

 

If the CELDT scores are 4 or 5, the child will be mainstreamed into grade level classes at TBOS with a language mentor available. If the CELDT result is lower than 4, the student will be placed, or referred to, a sheltered English Immersion Program and depending on age, a bi-literacy program in order to gain fluency in L1 while learning L2 simultaneously. Both ELD and SDAIE options for learning will be considered for these students.

 

TBOS low student-teacher ratio allows for more focused instruction for ELL students and for more opportunities for intensive interventions where appropriate, including increased opportunities for varied types of grouping.

F.
PLAN FOR SPECIAL EDUCATION
Plan for Serving Students with Disabilities - Overview
The Blue Oak School (“Charter School”) shall comply with all applicable State and Federal Laws in serving students with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education Improvement Act (“IDEIA”).  

The Charter School shall be categorized as a “public school” within the District in conformity with Education Code Section 47641(b).  As described below, the Charter School shall comply with a Memorandum of Understanding (“MOU”) between the District and the Charter School related to the delineation of duties between the District and the Charter School.  

The Charter School shall comply with all state and federal laws related to the provision of special education instruction and related services and all SELPA policies and procedures; and shall utilize appropriate SELPA forms.  

The Charter School shall be solely responsible for its compliance with Section 504 and the ADA.   The facilities to be utilized by the School shall be accessible for all students with disabilities.

Services for Students under the “IDEIA”

The following description regarding how special education and related services will be provided and funded is being proposed by the Charter School for the sole purpose of providing a reasonably comprehensive description of the special education program in the Charter Petition, and is not binding on the District.  The specific manner in which special education and related services will be provided and funded shall be set forth in a MOU, delineating the respective responsibilities of the Charter School and the District, which MOU shall be executed at least three (3) months prior to the commencement of operation, or as otherwise agreed upon by the parties.  The following provisions are meant to summarize the Charter School Petitioner’s understanding of the manner in which special education instruction and related services shall be provided by the Charter School and the District based upon the Petitioner’s knowledge of District special education procedures. The following language aligns the typical “industry standard” arrangement between a school district and a charter school and aligns with State and Federal law which requires that students in charter schools receive special education and related services in the same manner as any other student in the District.  The language that follows is not meant to unilaterally bind the District, or to preclude alternative arrangements between the District and the Charter School as agreed upon in a MOU:
The Charter School intends to provide special education instruction and related services in accordance with the IDEIA, Education Code requirements, and applicable policies and practices of the Special Education Local Plan Area (“SELPA”).  The Charter School shall remain, by default, a public school of the District for purposes of Special Education purposes pursuant to Education Code Section 47641(b).  However, the Charter School reserves the right to make written verifiable assurances that the Charter School shall become an independent LEA and join a SELPA pursuant to Education Code Section 47641(a) either on its own or with a grouping of charter school LEA’s as a consortium. 

As a public school of the District, solely for purposes of providing special education and related services under the IDEIA pursuant to Education Code Section 47641(b), in accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School seeks services from the District for special education students enrolled in the Charter School in the same manner as is provided to students in other District schools.  The Charter School will follow the District and SELPA policies and procedures, and shall utilize SELPA forms in seeking out and identifying and serving students who may qualify for special education programs and services and for responding to record requests and parent complaints, and maintaining the confidentiality of pupil records. The Charter School will comply with District protocol as to the delineation of duties between the District central office and the local school site in providing special education instruction and related services to identified pupils.  An annual meeting between the Charter School and the District to review special education policies, procedures, protocols, and forms of the District and the SELPA and District protocol, will ensure that the Charter School and the District have an ongoing mutual understanding of District protocol and will facilitate ongoing compliance.

The District shall be designated the Local Educational Agency (“LEA”) serving Charter School students.  Accordingly, the Charter School shall be deemed a public school of the District pursuant to Education Code Section 47641(b) and 47646(a).  The Charter School agrees to adhere to the requirements of the Local Plan for Special Education and to District policies.  As a public school of the District, solely for purposes of providing special education and related services under the IDEIA pursuant to Education Code Section 47641(b), in accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School seeks services from the District for special education students enrolled in the Charter School in the same manner as is provided to students in other District schools.  

The Charter School acknowledges the importance of cooperating with the District so that the District can provide special education services to Charter School students. The Charter School agrees to promptly respond to all District inquiries, to comply with reasonable District directives, and to allow the District access to Charter School students, staff, facilities, equipment and records as required to fulfill all District obligations under this Agreement or imposed by law. The Charter School believes that the allocation of responsibility for the provision of services (including but not limited to referral, identification, assessment, case management, Individualized Education Plan (“IEP”) development, modification and implementation) shall be divided in a manner consistent with their allocation between the District and its school sites.

Staffing

All special education services at the Charter School will be delivered by individuals or agencies qualified to provide special education services as required by California’s Education Code and the IDEIA.  Charter School staff shall participate in all mandatory District in-service training relating to special education.  

It is the Charter School’s understanding that the District will be responsible for the hiring, training, and employment of site staff necessary to provide special education services to its students, including, without limitation, special education teachers, paraprofessionals, and resource specialists unless the District directs the Charter School that current District practice is for the individual school sites to hire site special education staff or the District and the Charter School agree that the Charter School must hire on-site special education staff.  In that instance, the Charter School shall ensure that all special education staff hired by the Charter School is qualified pursuant to District and SEPLA policies, as well as meet all legal requirements.  The District may review the qualifications of all special education staff hired by the Charter School (with the agreement of the District) and may require pre-approval by the District of all hires to ensure consistency with District and SELPA policies. The District shall be responsible for the hiring, training, and employment of itinerant staff necessary to provide special education services to Charter School students, including, without limitation, speech therapists, occupational therapists, behavioral therapists, and psychologists.   

Notification and Coordination

The Charter School shall follow District policies as they apply to all District schools for responding to implementation of special education services.  The Charter School will adopt and implement District polices relating to notification of the District for all special education issues and referrals.

The Charter School shall follow District policies as they apply to all District schools for notifying District personnel regarding the discipline of special education students to ensure District pre-approval prior to imposing a suspension or expulsion.  The Charter School shall assist in the coordination of any communications and immediately act according to District administrative policies relating to disciplining special education students.  
Identification and Referral
The Charter School shall have the responsibility to identify, refer, and work cooperatively in locating Charter School students who have or may have exceptional needs that qualify them to receive special education services. The Charter School will implement District and SELPA policies and 
procedures to ensure timely identification and referral of students who have, or may have, such exceptional needs. A pupil shall be referred for special education only after the resources of the regular education program have been considered, and where appropriate, utilized.

It is the Charter School’s understanding that the District shall provide the Charter School with any assistance that it generally provides its schools in the identification and referral processes, and will ensure that the Charter School is provided with notification and relevant files of all students who have an existing IEP and who are transferring to the Charter School from a District school. The District shall have unfettered access to all Charter School student records and information in order to serve all of Charter School’s students’ special needs.

The Charter School will follow District child-find procedures to identify all students who may require assessment to consider special education eligibility and special education and related services in the case that general education interventions do not provide a free appropriate public education to the student in question.

Assessments

The term “assessments” shall have the same meaning as the term “evaluation” in the IDEIA, as provided in Section 1414, Title 20 of the United States Code. The District will determine what assessments, if any, are necessary and arrange for such assessments for referred or eligible students in accordance with the District’s general practice and procedure and applicable law.  The Charter School shall work in collaboration with the District to obtain parent/guardian consent to assess Charter School students. The Charter School shall not conduct special education assessments unless directed by the District. 

IEP Meetings

It is the Charter School’s understanding that the District shall arrange and notice the necessary IEP meetings. IEP team membership shall be in compliance with state and federal law. The Charter School shall be responsible for having the following individuals in attendance at the IEP meetings or as otherwise agreed upon by the District and Charter School: the Director and/or the Charter School designated representative with appropriate administrative authority as required by the IDEIA; the student’s special education teacher; the student’s general education teacher if the student is or may be in a regular education classroom; the student, if appropriate; and other Charter School representatives who are knowledgeable about the regular education program at the Charter School and/or about the student.  It is the Charter School’s understanding that the District shall arrange for the attendance or participation of all other necessary staff that may include, but are not limited to, an appropriate administrator to comply with the requirements of the IDEIA, a speech therapist, psychologist, resource specialist, and behavior specialist; and shall document the IEP meeting and provide of notice of parental rights.

IEP Development

The Charter School understands that the decisions regarding eligibility, goals/objectives, program, services, placement, and exit from special education shall be the decision of the District, pursuant to the District’s IEP process. Programs, services and placements shall be provided to all eligible Charter School students in accordance with the policies, procedures and requirements of the District and of the SELPA and State and Federal law.

The Charter School shall promptly notify the District of all requests it receives for assessment, services, IEP meetings, reimbursement, compensatory education, mediation, and/or due process whether these requests are verbal or in writing.

IEP Implementation

Pursuant to District policy and how the District operates special education at all other public schools in the District; the District shall be responsible for all school site implementation of the IEP. The Charter School shall assist the District in implementing IEPs, pursuant to District and SELPA polices in the same manner as any other school of the District.  The District and Charter School will need to be jointly involved in all aspects of the special education program, with the District holding ultimate authority over implementation and supervision of services.  As part of this responsibility, the Charter School shall provide the District and the parents with timely reports on the student’s progress as provided in the student’s IEP, and at least quarterly or as frequently as progress reports are provided for the Charter School’s non-special education students, whichever is more. The Charter School shall also provide all home-school coordination and information exchange unless directed otherwise by the District. The Charter School shall also be responsible for providing all curriculum, classroom materials, classroom modifications, and assistive technology unless directed otherwise by the District.  The Charter School shall comply with any directive of the District as relates to the coordination of the Charter School and District for IEP implementation including but not limited to adequate notification of student progress and immediate notification of any considered discipline of special education students in such matters, the petitioners would notify the District of relevant circumstances and communications immediately and act according to District administrative authority.

Interim and Initial Placements of New Charter School Students

For students who enroll in the Charter School from another school district outside of the SELPA with a current IEP, the District and the Charter School shall conduct an IEP meeting within thirty days.  Prior to such meeting and pending agreement on a new IEP, the District and the Charter School shall implement the existing IEP at the Charter School, to the extent practicable or as otherwise agreed between the District and parent/guardian. 
Non-Public Placements/Non-Public Agencies

The District shall be solely responsible for selecting, contracting with, and overseeing all non-public schools and non-public agencies used to serve special education students.  The Charter School shall not hire, request services from, or pay any non-public school or agency to provide education or services to special education students without the prior written approval of the District. The Charter School shall immediately notify the District of all parental requests for services from non-public schools or agencies, unilateral placements, and/or requests for reimbursement.  

Non-discrimination

It is understood and agreed that all children will have access to the Charter School and no student shall be denied admission nor counseled out of the Charter School due to the nature, extent, or severity of his/her disability or due to the student’s request for, or actual need for, special education services.
Parent/Guardian Concerns and Complaints

The Charter School shall follow District policies as they apply to all District schools for responding to parental concerns or complaints related to special education services. The Charter School shall instruct parents/guardians to raise concerns regarding special education services, related services and rights to the District unless otherwise directed by the District. The Charter School shall immediately notify the District of any concerns raised by parents. In addition, the Charter School and the District shall immediately bring to the other’s attention any concern or complaint by a parent/guardian that is in writing and/or which involves a potential violation of state or federal law.  
The District’s designated representative, in consultation with the Charter School’s designated representative, shall investigate as necessary, respond to, and address the parent/guardian concern or complaint.  The Charter School shall allow the District access to all facilities, equipment, students, personnel, and records to conduct such an investigation.  

The Charter School and the District shall timely notify the other of any meetings scheduled with parents/guardians or their representatives to address the parent/guardian concerns or complaints so that a representative of each entity may attend. The District, as the LEA, shall be ultimately responsible for determining how to respond to parent concerns or complaints, and the Charter School shall comply with the District’s decision.  

The Charter School and the District shall cooperate in responding to any complaint to or investigation by the California Department of Education, the United States Department of Education, or any other agency, and shall provide timely notice to the other upon receipt of such a complaint or request for investigation. 

Due Process Hearings  

The District may initiate a due process hearing or request for mediation with respect to a student enrolled in Charter School if the District determines such action is legally necessary or advisable.  The Charter School agrees to cooperate fully with the District in such a proceeding. In the event that the parents/guardians file for a due process hearing, or request mediation, the District and the Charter School shall work together to defend the case.  In the event that the District determines that legal representation is needed, the Charter School agrees that it shall be jointly represented by legal counsel of the District’s choosing.  

The Charter School understands that the District shall have sole discretion to settle any matter in mediation or due process.  The District shall also have sole discretion to file an appeal from a due process hearing or take other legal action involving any Charter School student necessary to protect its rights.  

SELPA Representation

It is the Charter School’s understanding that the District shall represent the Charter School at all SELPA meetings and report to the Charter School of SELPA activities in the same manner as is reported to all schools within the District.  

Funding

The Charter School understands that it will enter into a MOU with the District regarding Special Education funding, and cannot at this time unilaterally dictate the funding relationship between the District and the Charter School. The Charter School anticipates, based upon State and Federal law that the fiscal relationship could be summarized as follows:

Retention of Special Education Funds by the District

The District shall retain all state and federal special education funding allocated for Charter School students though the SELPA Annual Budget Plan, and shall be entitled to count Charter School students as its own for all such purposes.

Retention of ADA Funds by the District for Non-Public Placements

The Parties acknowledge that the District may be required to pay for or provide Charter School students with placements at locations other than at the Charter School’s school site in order to provide them with a free appropriate public education. Such placements could include, without limitation, programs or services in other District schools, in other public school districts within the SELPA, in a County Office of Education program, in a non-public school, at home, at a hospital, or in a residential program. When such programs or services are provided at District expense, the District shall be entitled to receive from the Charter School the pro rata share of all funding received for such student, including, without limitation, all ADA funds, based on the number of instructional days or minutes per day that the student is not at the Charter School site.

Contribution to Encroachment

The Charter School shall contribute its fair share to offset special education’s encroachment upon the District’s general fund.  Accordingly, the Charter School shall pay to the District a pro-rata share of the District’s unfunded special education costs (“Encroachment”).  At the end of each fiscal year, the District shall invoice the Charter School for the Charter School’s pro-rata share of the District-wide Encroachment for that year as calculated by the total unfunded special education costs of the District (including those costs attributable to Charter School) divided by the total number of District ADA (including Charter School students), and multiplied by the total number of Charter School ADA. The Charter School ADA shall include all Charter School students, regardless of home district.

Section 504 of the Rehabilitation Act

The Charter School recognizes its legal responsibility to ensure that no qualified person with a disability shall, on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be subjected to discrimination under any program of the Charter School.  Any student, who has an objectively identified disability which substantially limits a major life activity including but not limited to learning, is eligible for accommodation by the School.  

A 504 team will be assembled by the Director of the Charter School and shall include parents/guardians, the student (where appropriate), and other qualified persons knowledgeable about the student, the meaning of the evaluation data, placement options, and accommodations.  The 504 team will review the student’s existing records, including academic, social and behavioral records and is responsible for making a determination as to whether an evaluation for 504 services is appropriate.  If the student has already been evaluated under the IDEA, but found ineligible for special education instruction or related services under the IDEIA, those evaluations may be used to help determine eligibility under Section 504.  The student evaluation shall be carried out by the 504 team who will evaluate the nature of the student’s disability and the impact upon the student’s education. This evaluation will include consideration of any behaviors that interfere with regular participation in the educational program and/or activities.  The 504 team may also consider the following information in its evaluation:

· Tests and other evaluation materials that have been validated for the specific purpose for which they are used and are administered by trained personnel.

· Tests and other evaluation materials include those tailored to assess specific areas of educational need and not merely those which are designed to provide a single general intelligent quotient.

· Tests are selected and administered so as to ensure that when a test is administered to a student with impaired sensory, manual or speaking skills, the test results accurately reflect the student’s aptitude or achievement level or whatever factor the test purports to measure rather than reflecting the student’s impaired sensory, manual or speaking skills.  

The final determination of whether the student will or will not be identified as a person with a disability is made by the 504 team in writing and notice is given in writing to the parent or guardian of the student in their primary language along with the procedural safeguards available to them.  If during the evaluation, the 504 team obtains information indicating possible eligibility of the student for special education per the IDEIA, a referral for special education assessment will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be responsible for determining what, if any, accommodations or services are needed to ensure that the student receives a free and appropriate public education (“FAPE”).  In developing the 504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of the student, drawing upon a variety of sources, including, but not limited to, assessments conducted by the Charter School’s professional staff.

The 504 Plan shall describe the Section 504 disability and any program modification that may be necessary.  All 504 team participants, parents, guardians, teachers and any other participants in the student’s education, including substitutes and tutors, must have a copy of each student’s 504 Plan.  The site administrator will ensure that teachers include 504 Plans with lesson plans for short-term substitutes and that he/she review the 504 Plan with a long-term substitute. 

A copy of the 504 Plan shall be maintained in the student’s file.  Each student’s 504 Plan will be reviewed regularly to determine the appropriateness of the Plan, continued eligibility or readiness to discontinue the 504 Plan.

III. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA
Methods of Assessment

The Blue Oak School will assess its students in each of the core academic skill areas through authentic assessment and state-mandated standardized tests. The Blue Oak School shall meet the statewide content and performance standards and conduct pupil assessments required pursuant to the Charter Schools Act (section 47605(c)).

	Outcome
	Assessments
	Expectations

	Student Annual Growth 

Student will demonstrate significant social-emotional, physical, and intellectual growth.
	TBOS grade-level rubrics measure student growth in these three realms.
	- Students will demonstrate overall growth after a year of instruction at TBOS by meeting or exceeding the class standards as listed on the grade-level rubrics.

	Student Academic Performance Students will demonstrate overall growth after a year of instruction at TBOS.  They will meet or exceed the class standards as listed on the grade-level rubrics.
	Annual Academic Performance Index (API) Score.

Similar Schools Ranking and Statewide Ranking.

Annual Yearly Progress (AYP).

Overall performance on the California Standards Tests.

School-developed formative assessments.
	- Maintain API growth targets as set by the State.

- Exceed previous year’s statewide ranking, and at a minimum maintain current ranking if 4 or above
- Exceed previous year’s similar schools ranking and at a minimum maintain current ranking if 4 or above.
- AYP criteria each year in accordance with current federal standards.

- Exceed previous year’s percentage of students proficient or above in ELA and Math if below AYP target
- Exceed previous year’s percentage of students proficient or above in other subjects (science, social studies), if below AYP target.

- Students will demonstrate consistent retention of instruction throughout the year.

	Reverence & Stewardship Students will show reverence and stewardship for the world around them, including human beings, other living things, and the earth.
	Age-appropriate demonstration of respectful interactions with adults.

Demonstration of respectful and supportive behavior with peers.

Completion of classroom-based, age-appropriate chores as evidenced by classroom-based assessment logs and records.

Participation in community service efforts, as measured by grade-specific assessments and surveys of community service recipients.

Demonstration of reverence and respect through written, artistic & verbal expressions.

Main Lesson books and accompanying rubrics, other classroom-based assignments, and public demonstrations of student work will be used to measure these expressions.
	- Students will demonstrate growth in this area, by meeting or exceeding class standards* related to respectful interactions with adults, as listed on the grade-level rubrics.

- Students will demonstrate growth in this area by meeting or exceeding class standards* related to respectful and supportive interactions with peers, as listed on the grade-level rubrics*.  

- Students will engage in teacher-designated chores.

- Students will publicly exhibit reverence and stewardship through written, artistic, and/or verbal expressions.

- Students will demonstrate growth in this area by meeting or exceeding the class standards related to respectful and reverent expression as listed on the grade-level rubrics.

	Imagination & Creativity  Graduates of TBOS will demonstrate imagination and creativity in their life-long learning process.
	Demonstration of creativity in learning via an artistic portfolio including Main Lesson books.

Eighth grade students will be prepared to identify and complete steps to gain entrance to a high school of their choice.

Parents of TBOS students will indicate that their students exhibit enthusiasm, creativity, imagination and lifelong learning skills via the use of parent surveys.
	- Students will display work during public exhibitions of portfolios and/or performances.

- Students will achieve a satisfactory rating* on their artistic portfolios using grade-specific measures.

- Eighth grade students will complete a high school preparation project.

- Eighth grade students will achieve their high school placement goals.

- Parents will respond positively to these aspects on a parent survey.

	Lifelong & Self-directed Learner TBOS students will exhibit age-appropriate capacity to plan, initiate and complete projects, including (but not limited to) the elements of organizing and communicating information, presenting information in a public/group setting, showing originality in a variety of areas, and demonstrating artistic expression.
	Eighth grade students will complete a yearlong eighth grade culminating project.

Students will complete age-appropriate assignments, projects and reports that demonstrate their capacity to plan, initiate and complete work.

All classes will perform class plays and concerts publicly or for classmates in the primary grades.
	- The school will annually set the performance targets for this mission-specific outcome.  This will include a determination of which of the measurement tools to focus on each year, as well as the annual expectation for overall student performance on this outcome.

- Eighth grade students will complete and publicly present their individual projects.

- Students will satisfactorily* complete a minimum of one age-appropriate group project.

- Students will satisfactorily* complete a minimum of one age-appropriate individual report or project each school year.

- Classes will perform in front of a group at least once annually.


*class standards = 2.5 average score on both the Main Lesson Portfolio and Report Card.

Attainment of Student Outcomes

The performance targets set by the school each year for student outcomes will be included in the school’s annual SARC report. Student outcomes will be tracked using site developed and CDE evaluation tools and performance data will be collected, analyzed, and compiled.  Actual student outcomes will be measured against the current performance targets. The data will be examined and an analysis will be completed that will include information about how the performance targets were met and the reasons, if any, why some areas were not met.  

This data and analysis will be a key part of the school’s Annual Evaluation of Academic Program process so that the past performance of students against the charter’s stated outcomes will drive school improvement in the future.

Successful attainment of outcomes and student progress for Special needs students will be defined appropriately according to their Individualized Education Program (IEP).  Performance standards and assessments for English learner students will be in accordance with the state-adopted English Language Development Standards.

A.
MEASURABLE STUDENT OUTCOMES
Outcome 1: Student Annual Growth 
Students will demonstrate significant social-emotional, physical, and intellectual growth. 

Measurement Tools 
1.1 TBOS grade level rubrics regularly measure student growth in the three realms
Ongoing standards aligned benchmark assessments administered at the conclusion of instructional blocks.  See samples in Attachments 4a and 4b.

School-wide assessments administered at the conclusion of the first two trimesters.  Internal assessments are generated with the Data Director/ZOOM! web-based program or a similar program. See sample assessments in Attachments 4a and 4b.
State adopted curricular assessments in math and ELA. 

Performance Targets
1.1.1 Students will demonstrate overall growth after a year of instruction at TBOS. They will meet or exceed the class standards as listed on the grade-level rubrics. 

Outcome 2: Student Academic Performance 
Students will demonstrate academic proficiency on the California Standards Tests. 

Measurement Tools 
2.1 Student success will be measured by TBOS annual Academic Performance Index (API) Score. 

2.2 Student success will be measured by TBOS Similar Schools Ranking and Statewide Ranking. 

2.3 Student success will be measured by TBOS Adequate Yearly Progress (AYP). 

2.4 Student success will be measured by overall performance on the California Standards Tests. 

2.5 Student success will be benchmarked at beginning, middle and end of the year through the use of school developed formative assessments.

Performance Targets 
2.1.1 Maintain minimum API growth targets as set by the State 

2.2.1 Exceed previous year’s statewide ranking and at a minimum maintain current ranking 

2.2.2 Exceed previous year’s similar school’s ranking and at a minimum maintain current ranking 

2.3.1 Demonstrate AYP each year in accordance with current federal standards.

2.4.1 Exceed previous year’s percentage of students proficient or above in English-Language Arts and Math 

2.4.2 Exceed previous year’s percentage of students proficient or above in other subjects (science, social studies), and at a minimum, meet state thresholds 

2.5.1 Students will demonstrate consistent retention of instruction throughout the year.

Outcome 3: Reverence and Stewardship 
Students will show reverence and stewardship for the world around them, including human beings, other living things, and the earth. 

Measurement Tools 
This outcome will be measured using some or all of the following: 

3.1 Students will demonstrate age-appropriate respectful interactions with adults. 

3.2 Students will behave in compassionate, respectful and supportive ways with their peers. 

3.3 Students will complete classroom-based and age-appropriate chores, as evidenced by classroom-based assessment logs and records. 

3.4 Students will participate in community service efforts, as measured by grade specific assessments and surveys of community service recipients. 

3.5 Students will demonstrate reverence and respect through written, artistic, and verbal expressions. Main Lesson books and accompanying rubrics, other classroom-based assignments and public demonstrations of student work will be used to measure these expressions. 

Performance Targets 
3.1.1 Students will demonstrate growth in this area, by meeting or exceeding class standards related to respectful interactions with adults, as listed on the grade-level rubrics. 

3.2.1 Students will demonstrate growth in this area by meeting or exceeding class standards related to respectful and supportive interactions with peers, as listed on the grade-level rubrics. 

3.3.1 Students will engage in teacher-designated chores. 

3.4.1 Students will score proficient on teacher and self-assessments related to community service efforts in their class. 

3.5.1 Students will publicly exhibit reverence and stewardship through written, artistic, and/or verbal expressions. 

3.5.2 Students will demonstrate growth in this area, by meeting or exceeding the class standards related to respectful and reverent expression, as listed on the grade-level rubrics. 

Outcome 4: Imagination and Creativity 
Graduates of TBOS will demonstrate imagination and creativity in their life-long learning process. 

Measurement Tools 
This outcome will be measured using some or all of the following: 

4.1 Students will demonstrate their creativity in learning via an artistic portfolio, including Main Lesson books. 

4.2 Eighth grade students will be prepared to identify and complete steps to gain entrance to a high school of their choice. 

4.3 Parents of TBOS students will indicate that their students exhibit enthusiasm, creativity, imagination and lifelong learning skills, via the use of parent surveys. 

Performance Targets 
4.1.1 Students will display work during public exhibitions of portfolios and/or performances. 

4.1.2 Students will achieve a satisfactory rating on their artistic portfolios using grade specific measures. 

4.2.1 Eighth grade students will complete a high school preparation project. 

4.2.2 Eighth grade students will achieve high school placement goals. 

4.3.1 Parents will respond positively to these aspects on a parent survey. 

Outcome 5: Lifelong and Self-Directed Learner 
TBOS students will exhibit age-appropriate capacity to plan, initiate and complete projects, including (but not limited to) the elements of organizing and communicating information, presenting information in a public/group setting, showing originality in a variety of areas and demonstrating artistic expression. 

Measurement Tools 
5.1 Eighth grade students will complete a year-long eighth grade culminating project. 

5.2 Students will complete age-appropriate assignments, projects, and reports that demonstrate their capacity to plan, initiate and complete work. 

5.3 All classes will perform class plays and concerts publicly and/or for classmates in the primary grades. 

Performance Targets 
The school will annually set the performance targets for this mission specific outcome. This will include a determination of which of the measurement tools to focus on each year, as well as the annual expectation for overall student performance on this outcome. 

5.1.1 Eighth grade students will complete and publicly present their individual projects. 

5.2.1 Students will satisfactorily complete a minimum of one age-appropriate group project. 

5.2.2 Students will satisfactorily complete a minimum of one age-appropriate individual report or project each school year. 

5.3.1 Classes will perform in front of a group at least once annually. 

Attainment of Student Outcomes
The performance targets set by the school each year for these student outcomes will be included in the school’s annual performance report. Student outcomes will be tracked using the measurement tools and performance data will be collected and compiled. The actual student outcomes will be measured against the performance targets set. The data will be examined and an analysis will be done that will include information about how the performance targets were met and why any were not met. This data and analysis will be a key part of the school’s Strategic Planning process so that the past performance of students against the charter’s stated outcomes will drive school improvement in the future. 

Successful attainment of outcomes and student progress for Special Needs students will be defined appropriately according to their Individualized Education Program (IEP). Performance standards and assessments for English learner students will be in accordance with the state-adopted English Language Development Standards. 

B.
ACADEMIC PERFORMANCE INDEX
The school will attain its Academic Performance Index (API) growth target by following the curriculum alignment, which is designed to include the state standards.  Attachment 2 (block rotation example) TBOS is committed to the delivery of an instructional program that is aligned with all grade level standards and will administer a standards aligned assessment program to provide measurable student achievement data to drive instruction.  Our Waldorf instructional model has been integrated with state content standards resulting in an instructional program that meets our mission and primary goals .  As a result, TOBS students will perform at a level that meets the State's standard for renewal of the charter, as referenced in Section 47607(b) of the California Education Code. 

TBOS will comply with all applicable state laws regarding the Academic Performance Index (API). TBOS API scores and growth targets will be developed by the CDE. TBOS participates in all assessments and reports all data needed to generate an API score. 

Part of each year’s evaluation of the school program by The Blue Oak School will include information on whether TBOS attained its stated API growth targets. TBOS team of teachers, 
administration and support staff will annually evaluate whether the TBOS School program needs to make any adjustments in order to meet its API targets. 

If, in any year, TBOS has not met its targets, the administration will report this to both the TBOS Council and to appropriate Chico Unified School District staff. A written plan will be developed and presented to the TBOS Council. Following approval or modification, this plan will then be implemented by TBOS the following school year.  For an example see Program Improvement Plan, Attachment 5.

No Child Left Behind (NCLB)/Adequate Yearly Progress (AYP) 
Under the Federal NCLB, TBOS is responsible for consistently increasing the percentage of students in each measurable subgroup who are proficient in English Language Arts and Mathematics. To satisfy the annual AYP goal under the federal act, TBOS is also responsible for achieving a 95% participation rate on the standardized tests both for its students as a school-wide group and for all numerically significant subgroups. In addition, the school must meet its API growth target. TBOS strongly encourages parents and guardians to have their children participate in state testing, and the participation rate has been a non-issue in past years. 

C.
METHODS OF ASSESSMENT
Assessment Overview 
Assessment of student performance is one of the most powerful tools a classroom teacher or school can use to enhance student achievement and school-wide performance. Assessment as part of daily instruction is especially effective because it engages students and teachers in a frequent and ongoing reflective process. Assessments are mindful of the TBOS developmentally and neurologically appropriate curriculum and instructional strategies.  Assessment for learning is an integral part of the pursuit of excellence at TBOS. 

The school’s methods of assessment, discussed in detail below, address students' individual strengths and weaknesses and build upon their assets versus their deficits. TBOS assessment system is supported by current educational research on multiple intelligences theory, interdisciplinary teaching, and instructional methodologies which address the whole child.  Educators provide descriptive feedback to students and families verbally during parent conferences, where the student work is reviewed in great detail in each of the student’s lesson books, and supplemented with trimester report cards that address each content area within the curriculum.  Some of the assessment techniques currently used include: State adopted Language Arts and Mathematics curriculum tools:  Real Math and Progress in Mathematics quizzes, assessments and tests, supplementary materials (Dale Seymour Publications, etc.), the San Diego Quick Assessment, the Jerry-Johns Reading Assessment, Dolch sight-word assessments, and Read Naturally Leveled placement stories for those who need remediation.  SRA leveled passages and worksheets and Bal-a-Vis-X exercises are used for students who experience incomplete or affected processing.  
School-wide Performance Outcomes: TBOS has established measurable school-wide performance outcomes that reflect its mission, primary goals, and educational philosophy. (see Section A of this charter) In order to achieve these performance outcomes, TBOS will continue to encourage the school community to consistently focus on student learning and measurable outcomes. 

TBOS School’s Co-Alignment: TBOS has developed a coherent and rigorous educational framework which blends state standards with Waldorf-inspired learning expectations. 

The co-alignment serves as a foundation for curriculum development, teaching decisions, and programmatic quality review. This process ensures the school will continue to meet its commitments to all of the stakeholders of the school as stated in the charter. 

Role of the Teacher: TBOS attaches great value to growing teachers’ capacities as instructional leaders. Teachers are empowered to design and administer classroom-based assessments. They must be able to design assessments on a daily basis so they can provide timely and specific instructional feedback to students, families, and service providers. As assessment expert Richard Stiggins argues, classroom-based assessments are vital because teachers need continuous information about where each student is now in relation to key understandings. 

Multiple Measures: Employing many different methods to assess students is integral if we are to successfully measure the depth and breadth of what students are learning. Multiple measures provide a more complete and accurate representation of student achievement over time than is possible with a single measurement of assessment. The use of multiple measures also serves to ensure that instruction does not focus on a single test or a narrow set of learning styles. 

A balanced approach to assessment is critical to making sense of a child’s ability and aptitude for each individual subject.   TBOS aims for students to recognize that there is a correlation between how hard they try and what they can achieve. TBOS, therefore, aims to inspire students to embrace assessments with enthusiasm and confidence in order to compel them to apply the requisite effort to succeed. Both adequate preparation for assessments and a wide variety of opportunities to “show what they know” are keys to student success, and are embedded frequently in the school day with recitation work, cooperative learning environment, and peer/cross-age tutorials.
 Instructional Leadership:  TBOS Administration collaborates closely with faculty to evaluate the quality of learning. Within this collaborative context, the administrator manages the assessment program by analyzing qualitative and quantitative achievement data and then regularly making recommendations to the Faculty and The Blue Oak School Council (TBOSC).

The TBOSC has ultimate responsibility for ensuring that the school is fulfilling the expectations and obligations under charter school law, the charter, and TBOSC approved school policy. The Administrator is responsible for legal and organizational adherence to assessment policy and procedures. 

Core Assessment Methods 
TBOS assessment methods evaluate all realms of the child’s development, including his/her: Intellectual Capacity (mind); Physical Capacity (body); and, Social-Emotional capacity (heart). They include: 

CRITERIA- REFERENCED REPORTS prepared for students beginning in first grade and shared with parents at key intervals throughout the year. These assessments are based upon teacher-designed classroom assessments, teacher observations of students, and other evidence gathered during instruction. The assessments include narratives with an overview of essential course work, and a discussion of the student's achievement, performance, and growth in each of the various curriculum blocks, specialty subjects, social skills and work habits. The assessments are built using a standards-based rubric. These rubrics track individual student progress in regard to specific skills and knowledge areas from the co-alignment. Any student who is not progressing as expected will receive further teacher attention and may be supported through additional support services. These 
tools improve instruction in that they engage both the student and teacher in a formative, frequent, and ongoing reflective process. 

PARENT-TEACHER CONFERENCES for all students take place at least once a year, or more, if dictated by individual circumstance. Parents, teachers or students may make requests for additional conferences. These conferences are essential in that they allow a complete picture of the child’s performance to unfold. Conferences are especially effective as a result of the school's looping model, low teacher-student ratios, and warm community atmosphere. 

PORTFOLIOS include student Main Lesson books, work samples, practice papers, written work and reports, artwork, etc. In order to ensure validity, reliability and objectivity for these authentic assessments, rubrics are used to evaluate portfolio items. Rubrics are criteria-based and are developed to establish clear assignment expectations and to provide meaningful feedback to students.  In the upper grades, students are made aware of rubric requirements and work toward mastery of each area specified by the teacher.   
DEMONSTRATIONS include oral recitations, presentations, reports, performances or other demonstrations, which occur regularly beginning in first grade, by students individually as well as the class as a group. 

STANDARDS-BASED TESTS  including the California Standards Tests are administered in compliance with State law regarding charter schools. This includes physical fitness testing and English language development testing as applicable. Additionally, grade two through eight trimester benchmark assessments and instructional block assessments at all grade levels are administered throughout the school year.  See Attachments 4a and 4b. 
STANDARDS-BASED CLASSROOM ASSESSMENTS are an integral part of the school-wide assessment program. Before a lesson or block is taught, the teacher will pose the question: what evidence will be collected from students in order to demonstrate their knowledge and proficiency? Once this question is posed, the assessment will be designed and the criteria developed. Keeping the desired outcomes in mind, the teacher will then plan and sequence the learning activities. Assessment results will inform instruction, culminating in the creation of unique projects, exhibitions, and overall higher student achievement.  Instructional strategies will be used to challenge students to think at high levels and show acquired knowledge and skills.  Example strategies include: effective questioning techniques; summarizing and note-taking; collaborative work; non-linguistic representations of key concepts and vocabulary; and effective homework and practices. These strategies allow students to demonstrate their learning on a daily basis. Additionally, grade two through eight trimester benchmark assessments and instructional block assessments at all grade levels are administered throughout the school year.  See Attachments 4a and 4b. 

NUMBER/LETTER GRADES for academic content (based on tests and/or written and/or oral reports, etc.) may be used for specific classes and will be reserved for students at the middle school level. The number/letter grades will represent specific achievement levels based on clear criteria. 

Academic performance reports are standards based and measure student achievement with a performance rubric.  See Attachment 6.
SCHOOL-WIDE DIAGNOSTICS will be given at key intervals throughout the year in core academic areas. Students will be challenged to demonstrate their attainment of specific skills and knowledge areas covered in the previous instructional period. A pre- and post-assessment will be used to gauge growth. These assessments are in close alignment in both content and context with the California standards tests. 

State and District Assessments
TBOS adheres to the same accountability measures, administers the same state assessments, and follows the same proficiency measures as all public schools in California. We are committed to meeting and exceeding all of California’s goals and curricular requirements as sequenced in the school’s co-alignment. (See Section 1B – Curriculum and Instructional Design, Page 15) Students will continue to participate in proficiency tests and all other assessments required by the State of California. Results of these assessments are reported through the California Department of Education as well as communicated directly to parents by Administration. Participation in the State testing program allows for accurate comparisons between schools. Performance standards and assessments for English language learner students will be in accordance with the state-adopted English Language Development Standards. 

School-wide Assessment Strategies 
In addition to assessment of individual students, TBOS implements a variety of measures for determining the success of the overall school program and the school staff: 

Annual Report: This annual report of the progress of the school in multiple areas is used as a method to assess overall school progress. 

Staff and Administrative Evaluations: To assure the highest quality education, TBOS staff will be observed on an annual basis (more frequently for faculty who have worked at TBOS less than two years) and evaluated using a comprehensive and student-centered evaluation system. 

Parent Involvement: The school reviews the level of parent involvement and the accomplishments over the course of a year in order to measure overall success. 

Parent Surveys: As a charter school, TBOS is a school of choice. Accordingly, it is essential to measure the satisfaction of and solicit feedback from the parent community.  Annual parent surveys allow collection and tracking of data on several levels. 

Student Surveys: Student surveys allow direct collection of information regarding the support and climate that students experience at their school. These surveys are used both for current students as well as those leaving the school or graduating. 

D.
USE AND REPORTING OF DATA
Storytelling with Data 
TBOS teachers have always excelled at story telling as a method of delivering instruction. The story of the school should also be told in compelling ways. The following pages outline TBOS plan for collecting, analyzing and reporting data on student achievement in order to continuously improve: 

ZOOM! 
As of Fall of 2010-11 TBOS will become an active participant in the California Charter School Association’s statewide ZOOM! Project. The program has equipped the school with accurate ways to collect, manage and utilize multiple types of student data.  ZOOM! uses the on-line data management tool Data Director, which provides customized analyses of both quantitative and qualitative data. In addition, through the ZOOM! Project, technical support as well as comprehensive in-person and web-based professional development services are made available. As a result of participation in the ZOOM! Project, TBOS will be able to efficiently track trends, analyze student progress, and publish results in the following comprehensible ways.  ZOOM!-generated data will be used to measure individual student, grade level and school wide performance levels.  Data will be collected from assessments administered at the conclusion of grade two through eighth instructional blocks, grade two through eight trimester assessments and annual CST assessments.  Data collected will be used to determine effective curriculum and instruction in the classroom, student placement in leveled core classes and student placement in intervention or enrichment programs.  

The Blue Oak School pledges to communicate student performance data on internal and state assessments with parents and the community through our web site, newsletter and parent/teacher conferences.  Additionally, The Blue Oak School will utilize ZOOM!-generated data when making reforms to curriculum, instruction and assessments as necessary to effectively address student performance levels       

 Student Mobility
Upon exit, parents are asked to participate in an exit interview in order to determine their relocation plans and their purpose in changing the placement of their child.  Data from interviews are compiled and examined to identify potential programmatic concerns or recommended changes. 

Upon promotion from the eighth grade students are asked to complete a feedback form asking them to evaluate their educational experience at TBOS.  Data from this form is influential in evaluating the effectiveness of our programs.  Local high school counselors are periodically contacted to determine the level of preparation that TBOS students possessed upon entrance to secondary level education and to provide our alumni graduation rates. 
Professional Learning Community 
TBOS teachers will continue to engage in the study of student work in order to develop common understandings and expectations regarding quality work. Collaboration between teachers facilitates the exchange of best practices and is made possible by regularly scheduled professional collaboration time in the teachers' schedules. In addition, teachers will regularly engage in peer classroom observations so that school-wide practices and pedagogy lead to dynamic teacher performance.  
Parent and Community Partners 
Parents and the school community will be regularly updated regarding the philosophy and process of assessment. Specifically, information on how students are progressing toward their goals will be shared at key intervals via progress reports, report cards, newsletters, meetings, accountability reports, the TBOS School website, etc. Additional correspondence will be provided as necessary. 

Parents will participate in conferences and class meetings at which the teacher will share student portfolios and other accomplishments. Following such conferences, parents may be asked to complete a survey that measures parent satisfaction and solicits ideas for change and improvement. TBOS School will collate the information gathered from such surveys and evaluate the results. 

Public forums, monthly class meetings, and numerous parent development workshops at which student work is exhibited and explained will be held for all grades. Completed student projects, both individual and group, will be shown and used as springboards into essential learning conversations. Parents will be able to learn about the expectations for student work, and then directly observe both their own student's work, as well as that of other students. This will allow parents to become true partners in the assessment process.
Reporting 
The school will compile data to meet district, county, and state reporting needs in the form best suited for integration with existing information systems. For example, a School Accountability Report Card (SARC) will be developed annually by TBOS staff and will be made available to the TBOS Council, parents, district staff, and members of the public by posting it on the school’s public website. Student demographic and attendance data will be submitted to the state in accordance with current requirements for public schools. The Director will regularly update key stakeholder groups. 

Schools of Choice 
Charter schools are schools of choice; their success is reflected in the retention of students. As a measure of accountability, TBOS will strive for exceptionally high student re-enrollment rate (excluding exiting graduates and families relocating out of area). Parents of both returning and exiting students will be asked to indicate how the TBOS School program has met or not met their expectations and/or needs. This information will be analyzed and reviewed by Administration and reported to Council. 

Summary 
TBOS believes that the most effective educational programs embed assessment, evaluation, and accountability into pedagogy and school wide systems. We will continue to make every effort to provide all stakeholders, especially parents, with opportunities to be part of improvement efforts of the school. Collection, analysis and then widespread distribution of data improves student outcomes as well as ensures overall school success.
IV.
GOVERNANCE STRUCTURE OF THE SCHOOL

The operating bodies of the school are the TBOS Charter Council, the school administration, the Faculty, and the Parent Council.  TBOS has established itself as a 501 (c)(3) nonprofit public benefit organization. Such organization shall be liable for any and all debts, liabilities, and/or obligations of TBOS. The District has oversight and supervisory responsibilities only as required by law, and will be allowed to inspect or observe any part of TBOS at any time. The day-to day-work of the school shall be performed by the School administration and the Faculty with the Parent Council having an advisory role. The Charter Council has the final responsibility and is accountable for the school and its operations.

Charter Council

TBOS is governed by a seven-member Charter Council with three parent representatives and four community members, chosen in accordance with the bylaws of the TBOSC . (Attachment 8 - Bylaws.)  These bylaws determine how future council members are added to the council and the length of their terms. A balance of membership is sought; the council ensures that there will never be a majority on the council of parents of children attending TBOS. All members will excuse themselves from promoting or participating in any issue that would be an actual or perceived conflict of interest, whether business related or personal.  If conflict of interest issues arise, members recuse themselves from the discussion and the vote on the particular issues.  The council meets on a monthly basis throughout the year.  

The Charter Council is the entity which is held accountable for the operation of the school. It is the responsibility of the Charter Council to develop policies and put them in writing, so they serve as guidelines and goals for the successful and efficient functioning of the school. It will annually evaluate and update its policies.

The Charter Council’s functions include:

· Overseeing that the school's program and operation are faithful to the terms of its charter and its mission statement;
· Adopting policies that further clarify and assist in maintaining the TBOS Mission and Educational Program;
· Ensuring that the school's academic programs are successful.  All TBOS academic programs are evaluated and reviewed annually by the Charter Council.  Evaluations are used to determine the effectiveness of the programs and provide direction for improvements;  

· Ensuring that the school is financially solvent by planning and budgeting to meet the school's goals;
· Hiring the Director and evaluating his/her performance yearly; 

· Approving the hiring and termination of staff;
· Evaluating the school's effectiveness by monitoring staff, parent, and student perspectives.

· Creating, serving on, and appointing people to necessary committees;
· Developing strategic planning and approving short and long term goals;
· Providing board orientation to all members, which includes introduction to the school and curriculum, classroom visits, and a binder of policies and information.

All Council members will strive toward continuous operational improvement and will annually seek training in one or more of the following areas: Waldorf curriculum, non-profit management, the Brown Act, effective meetings, policy development, and human resources oversight.  The Charter Council is responsible for all future modifications to the school's Charter. Any such modifications require a two-thirds vote of the full council. Material revisions to the charter must be approved by the District prior to implementation. The District will be notified, in a timely manner, of all council meetings and agendas.  All meetings are conducted in accordance with the Brown Act.
School Administration

The Director shall represent the school administration and shall report directly to the Charter Council.

Some of the Administration’s duties are to:

· Ensure the school's educational program meets county, state and federal goals for academic performance;
· Assist and coordinate with faculty ongoing student assessment and evaluation tools;
· Oversee student admissions, attendance, and student records;
· Prepare the School Academic Report Card annually;
· Establish procedures to carry out the policies adopted by the Charter Council;
· Evaluate and implement school safety plans;
· Supervise and evaluate annually all employees of the school;
· Compile hiring committees that include all stakeholders to oversee the hiring of all faculty and staff;
· Be the direct liaison between TBOS and the District;
· Be the direct liaison between TBOS and the community;
· Annually prepare and submit a budget to the Charter Council;
· Maintain appropriate fiscal and program records necessary for annual audits;
· Propose to the council policies for discussion and possible adoption by the charter council;
· Support council functions such as preparing agendas, board packets, and record keeping;
· Participate with the Faculty in ongoing curriculum training in alignment with the Mission and Educational Program, so as to provide effective, informed oversight.

(See Section VIII D - Administrative Services)
Faculty

The class teachers, who constitute the faculty, provide the day-to-day teaching of the children and as a group are the primary resources of the school. The faculty and support staff, including specialty teachers and classified paraprofessionals, shall report to the school administration. Some of the duties of the faculty are:

· The Faculty, working with the Administration, is responsible for the curricular  development and implementation;
· The Faculty, working with the Administration, will assist and coordinate ongoing student assessment and evaluation tools;
· Participate in ongoing curriculum and pedagogical training in alignment with the Mission and Educational Program;
· The Faculty will work with parents in the creation and development of special activities of the school;
· The Faculty will provide active, representative participation in each sphere of TBOS governance through appointment of liaisons;
· The Faculty will promote the school's mission and goals by fostering parent-teacher communication. Faculty members will hold regular class meetings and  participate in the life of the school, including festivals, celebrations, outreach activities, and parent education seminars;
· The Faculty will serve as advocates for students and connect them to support services, activities, and opportunities. Faculty members will be cognizant of behavioral or academic changes in students that may warrant further attention.

Parent Council

3TBOS serves the needs of the children and their families. The Parent Council represents all parents of TBOS, referred to collectively as the Parent Guild. They meet on a monthly basis during the school year and:

· Serve as a forum for the discussion of matters of interest and concern to the parents of the school;
· Act as a communication channel between the parents and other individuals and groups; 
· For transparency and public access, all meetings are conducted in accordance with the Brown Act;
· Both within and outside the school;
· Coordinate and sponsor committees, clubs, and other activities that contribute to the life of the school;
· Coordinate fund-raising activities and oversee the allocation and disbursement of funds that have been raised with oversight from the Business Manager;
· Operate under the direction of Charter Council;
· Report to the Charter Council.
V.
HUMAN RESOURCES

A. QUALIFICATIONS OF SCHOOL EMPLOYEES

Each potential employee will meet all applicable laws pertaining to employment including, but not limited to, furnishing the Charter School with a criminal record summary as described in Education Code Section 44237. No employee shall commence employment prior to clearing the criminal background check and obtaining TB clearance.  The Director will recommend applicants suitable for employment with the Charter School. Following the interview process, final approval will rest with the Charter Council.

The Director will manage the Charter School.  His/her responsibility will be the day-to-day operation of the program as outlined in the job specification and employment contract. Qualifications for the position of Director will include, but not be limited to: 

· Attainment of a Bachelors degree;

· Commitment to the educational vision of Charter School;

· Demonstrable understanding of educational philosophy, curriculum, and resources, grades K-12;

· Understanding of education law;

· Experience that demonstrates the ability to organize, motivate, delegate, and manage; 

· Strong written and oral communication skills; 

· Preference will be given for the following: advanced degrees, administrative services credential, teaching credential, additional public or private education or administrative experience, management experience in any field, public speaking ability, current or prior service on a school board or charter school board, fluency in foreign languages.  
The Business Manager will be responsible for all business functions of the school; including preparation of budgets, interim financial reports, unaudited actual financial reports, preparation of all payroll, accounts payable and receivable, Journal entries, budget transfers, personnel records, insurance files, and recommendations to the Director and Charter Council regarding finances, accurate projections of finances and closure of school books in accordance with California School Accounting Manual and all SACS reporting requirements plus other assignments as necessary.

Qualifications for the position of Business Manager will include but not be limited to:
· Preference of three years full charge experience managing business operations of a California public school or school district;
· Bachelor’s degree in accounting, public administration, business administration or CPA certification (this requirement may be offset by years of experience).
The Assistant Director will participate in the day to day operations of the school in support of the Director while responding to student discipline issues and other specified duties as assigned.  Qualifications for this position are the following:

· Bachelor’s Degree;
· K-8 self-contained teaching credential is highly desirable;
· Preference will be given to candidates who possess an Administrative Services Credential.

All Charter School hiring practices will comply with federal and state anti-discrimination laws.
The Blue Oak School employs teaching staff that holds appropriate California teaching certificates, permits, or other documents issued by the Commission on Teacher Credentialing.   Teachers are required to demonstrate a strong commitment to educating the whole child through active participatory learning; and must have the ability and background to incorporate art, music, drama, and storytelling into the integrated curriculum. Teachers participate in ongoing professional development approved by school administration.

TBOS employs teaching staff members that meet the highly qualified teacher and paraprofessional requirements of all relevant federal and state mandates associated with funding received by TBOS. Credentialed teachers are appropriately assigned.  English Learners will be served by credential teachers holding a CLAD credential or the equivalent. 

Credentialed teachers teach the core academic classes of mathematics, language arts, science, and history / social studies. They are responsible for overseeing the students' academic progress and for monitoring, grading and matriculation decisions as specified in the school's operational policies.
Staff job descriptions are on file with TBOS.

In addition, the following qualifications are considered in recruiting teachers:
· A continuing passion for learning and striving for professional excellence
· Intelligence, flexibility, and openness to the process of personal growth, skillfulness in communication and genuine compassion for the unique differences between individuals
TBOS also has instructional staff who does not teach the core curriculum nor college preparatory courses. As per Charter law, these instructional support staff are not bound by credential requirements however preference is given to candidates who possess an appropriate credential. They are required to possess an appropriate mix of subject matter knowledge, professional expertise and demonstrated capacity to work successfully in an instructional milieu. Professional service agreements are used to hire such classified staff to lead specialty classes and activities. Although these staff members have the qualifications requisite for the tasks they are to perform, immediate supervision and classroom management is provided by appropriately credentialed teachers. Instructional assistants at the charter school support the core-curriculum staff in both regular and special education. The instructional assistants only assign student work with the approval and supervision of their overseeing teacher.  Non-instructional staff possesses the necessary experience and skills to meet the requirements of the assorted duties.

All teachers and instructional assistants are expected to adhere to the TBOS Mission Statement and Educational Program, including the prohibition of the advancement or promotion of any particular religious doctrine. Such advancement will constitute grounds for dismissal.  
B. RIGHTS OF SCHOOL DISTRICT EMPLOYEES

Persons employed by the Charter School are not considered employees of the District for any purpose whatsoever.  Employees of the District who resign from District employment to work at the Charter School and who later wish to return to the District shall be treated the same as any other former District employee seeking reemployment.  The Charter School shall not have any authority to confer any rights to return on District employees.  However, District employees may have rights under District collective bargaining agreements, procedures and policies as they may be amended from time to time and this charter is not intended to override collective bargaining agreements between the District and its bargaining units relative to return rights of District employees.
Sick or vacation leave or years of service credit at the District or any other school district will not be transferred to the Charter School. Employment by the Charter School provides no rights of employment at any other entity, including any rights in the case of closure of the Charter School.

C. HEALTH AND SAFETY
In order to provide safety for all students and staff, the Charter School has adopted and implemented health and safety procedures and risk management policies in consultation with its insurance carriers and risk management experts. As such policies are subject to regular updating and amending based on many factors, including, but not limited to, judicial rulings, changes to the Education Code or other laws, and requirements of our insurance carrier, these policies may often be updated.

The following is a summary of the health and safety policies: 

Procedures for Background Checks 
Employees and contractors of the Charter School will be required to submit to a criminal background check and furnish a criminal record summary as required by Education Code Sections 44237 and 45125.1. New employees must submit two sets of fingerprints to the California Department of Justice and receive a clear criminal record summary. Prior to commencing employment, the School Director will monitor compliance with this policy. The Charter Council President will monitor the fingerprinting and background clearance of the Director. Volunteers who will volunteer outside of the direct supervision of an employee will be fingerprinted and receive background clearance prior to volunteering without the direct supervision of an employee. 

Role of Staff as Mandated Child Abuse Reporters 
All employees will be mandated child abuse reporters and will follow all applicable reporting laws. 

TB Testing 
The Charter School will follow the requirement of Education Code Section 49406 in requiring tuberculosis testing of all employees. 

Immunizations
The Charter School will adhere to all laws related to legally required immunizations for entering students pursuant to Health and Safety Code Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-6075. 

CPR/First Aid Training
All employees should be CPR/First Aid trained before the end of their first year of employment. 

Medication in School 
The Charter School will adhere to Education Code Section 49423 regarding administration of medication in school. 

Vision/Hearing/Scoliosis

The Charter School will adhere to Education Code Section 49450, et seq., as applicable to the grade levels served by the school.

Oral Health Examinations
The Charter School will require its students to comply with all oral health examinations pursuant to Education Code Section 49452.8. 

Emergency Preparedness
The Charter School will adhere to an Emergency Preparedness Plan drafted specifically to the needs of the school site in conjunction with law enforcement and the Fire Marshall. This plan will include, but not be limited to the following responses: fire, flood, earthquake, terrorist threats, and hostage situations. If assuming a facility that was previously used as a public school site, any existing emergency preparedness plan for the school site shall be used as a starting basis for updating the handbook for the Charter School. If the School is not situated on a public school site, it will develop its own Emergency Preparedness Plan specific to the site. Currently the Charter School occupies its own facility in Chico, California.

Blood Borne Pathogens
The Charter School will meet state and federal standards for dealing with blood borne pathogens and other potentially infectious materials in the work place. The Charter School has established a written infectious control plan designed to protect employees and students from possible infection due to contact with blood borne viruses, including human immunodeﬁciency virus (“HIV”) and hepatitis B virus (“HBV”). This plan includes the annual training of staff. Whenever exposed to blood or other bodily fluids through injury or accident, staff and students will follow the latest medical protocol for disinfecting procedures. 

Diabetes

Beginning in the 2010-11 school year, the Charter School will provide an information sheet regarding Type 2 diabetes to the parent or guardian of any incoming 7th grade students, pursuant to Education Code Section 49452.7. The information sheet shall include, but shall not be limited to, all of the following:

1. A description of Type 2 diabetes.

2. A description of the risk factors and warning signs associated with Type 2 diabetes.

3. A recommendation that students displaying or possibly suffering from risk factors or warning signs associated with Type 2 diabetes should be screened for Type 2 diabetes.

4. A description of treatments and prevention of methods of Type 2 diabetes.

5. A description of the different types of diabetes screening tests available.

Drug Free/Alcohol Free/Smoke Free Environment 
The Charter School will maintain a drug, alcohol and tobacco-free workplace. 

Integrated Complaint and Investigation Procedure 
The Charter School will utilize the Corporation’s a uniform complaint procedure to centralize all complaints and concerns coming into the school. Under the direction of the Council, the Director will be responsible for investigation, remediation, and follow-up on matters submitted through this procedure. 

Comprehensive Sexual Harassment Polices and Procedures 
The Charter School is committed to providing a school that is free from sexual harassment, as well as any harassment based upon such factors as race, religion, creed, color, national origin, ancestry, age, medical condition, marital status, sexual orientation, or disability. The Charter School has policies and procedures in place to prevent and immediately remediate any concerns about sexual discrimination or harassment at the Charter School (including employee to employee, employee to student, student to employee, and student to student misconduct).  Misconduct of this nature is very serious and will be addressed in accordance with the Charter School’s sexual harassment policy. 

School Facility Safety 
The Charter School will comply with all applicable federal environmental laws. The Charter School will comply with Education Code Section 47610 by either utilizing facilities that are compliant with the Field Act or facilities that are compliant with the State Building Code. The Charter School agrees to test, or if in a district owned or leased facility, to verify, that sprinkler systems, fire extinguishers, and fire alarms are tested annually at its facilities to ensure that they are maintained in an operable condition at all times. The Charter School will conduct fire drills monthly. As is current practice with all schools, if the Charter School’s students are at some future point housed at facilities belonging to the District, the Charter School will operate under the provisions of the School Safety Plan of the facility where it is housed. If the Charter School is not operating under the School Safety Plan of the facility where it is housed, it will implement its own school safety and disaster preparedness plan that will be based on the provisions of Education Code Section 32286(a).

D. DISPUTE RESOLUTION

The TBOS Charter Council has adopted policies and processes for airing and resolving internal and external disputes.

The District agrees to refer all complaints regarding the school’s operations to the Director for resolution in accordance with the school's Communication Model and Conflict Resolution policies. Parents, council members, volunteers and staff will be provided with a copy of the Communication Model and Conflict Resolution policies and will agree to work within this framework. 
It is anticipated that the District and the Charter School will maintain and enjoy a mutually beneficial and cooperative relationship.

The Charter Council will adopt policies and processes consistent with this Charter for airing and resolving internal and external disputes.

Internal Dispute Resolution

The Charter Council has created an internal dispute resolution procedure that shall be binding on students, parents, volunteers, Charter School personnel, and Charter Council members. All members of the school community will be provided with a copy of the Charter School's internal dispute resolution procedure and will agree to work within it. The Charter Council shall have authority to make final determinations regarding all internal disputes.

District agrees to refer all complaints regarding the Charter School’s operations to the Director for resolution in accordance with the Charter School's adopted policies. In the event that the policies and processes fail to resolve the dispute, the District Board agrees not to intervene in the dispute without the consent of the Charter Council unless the matter directly relates to one of the reasons specified in law for which a Charter may be revoked.

Disputes Between the Charter School and the Authorizer

In the event of any dispute arising between the Charter School and District regarding the misinterpretation, misapplication, or violation of the Charter, representatives (or designees) of District and the Charter School shall meet and confer with the objective of resolving such disputes within fifteen (15) working days of the written request of either party. If within seven (7) days after the parties have met and conferred, or such longer period as may be agreed upon by the parties, the dispute cannot be resolved by the parties to their mutual satisfaction, District and the Charter School shall then convene a committee composed of two members of the Board of Trustees for District, two members of the Charter Council along with one staff member from both District and the Charter School. The committee shall meet within thirty (30) days, or such longer period as may be agreed upon by the parties, to resolve the dispute to the mutual satisfaction of the parties.

If the committee convened pursuant to the preceding paragraph is unable to resolve any dispute between the parties within fourteen (14) days, or such longer period as may be agreed upon by the parties, both parties may pursue any other available remedies.  The cost of this process shall be borne by both parties equally.

Grounds for and Process for the Revocation of the Charter

The District may inspect or observe any part of the Charter School at any time. The District will provide written notification within five (5) days to the Charter Council if observation, monitoring, and oversight activities are assigned or subcontracted to a third party by District.
Education Code Section 47607(c) states that a charter may be revoked by the authority that granted the charter if the authority finds that the charter school did any of the following:

1.
Committed a material violation of any of the conditions, standards, or procedures set forth in the charter.

2. 
Failed to meet or pursue any of the pupil outcomes identified in the charter.

3. 
Failed to meet generally accepted accounting principles, or engaged in fiscal mismanagement.

4. 
Violated any provision of law.

The District shall notify the Charter School of any violation of this section and give the Charter School a reasonable opportunity to cure the violation as required by Education Code Section 47607. Consistent with the requirements of Education Code Section 47607(d), if the Authorizer believes it has cause to revoke this Charter, the District agrees to notify in writing the Charter Council and to grant the Charter School reasonable time to respond to the notice and take corrective action to avoid revocation of the Charter unless the District Governing Board determines in writing pursuant to Education Code Section 47607(d), that the violation constitutes a clear and imminent threat to the health or safety of the pupils. 

E. LABOR RELATIONS

The Blue Oak School shall be deemed the exclusive public school employer of the employees for the purposes of the Education Employment Relations Act. 

F.
RETIREMENT SYSTEM

All full-time certificated employees at the Charter School will participate in the State Teachers Retirement System (“STRS”).  All classified employees shall participate in the federal social security system and participate in the Public Employees Retirement System (PERS). Staff may have access to other school-sponsored retirement plans according to policies developed by the Board and adopted as the school’s employee policies.  The Director shall be responsible for ensuring that appropriate arrangements for coverage are made.

VI. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION/EXPULSION POLICIES
A.
STUDENT ADMISSION POLICIES AND PROCEDURES
The Charter School will be nonsectarian in its programs, admission policies, and all other operations, and will not charge tuition nor discriminate on the basis of the characteristics listed in Section 220 (actual or perceived disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or association with an individual who has any of the aforementioned characteristics). The Charter School shall comply with all applicable legally required minimum and maximum age requirements.

Upon admission to the Charter School, the registration process is comprised of the following:

· Completion of a student registration form;

· Proof of Immunization;

· Home Language Survey;

· Completion of Emergency Medical Information Form;

· Proof of minimum and maximum age requirements, e.g., birth certificate;

· Execution of a master agreement as required by independent study law if the student will be participating in independent study.

All students who wish to attend the School shall be admitted, subject only to capacity at each grade level.  Admission to the Charter School shall not be determined by the place of residence of the student or his or her parent in the State, except as provided in Education Code Section 47605(d)(2).  The Charter School shall conduct outreach efforts as noted in the charter section on nondiscrimination to ensure that the school is equally accessible to low achieving and economically disadvantaged students and to encourage the enrollment of such students.

If the number of students who wish to attend the school exceeds the school’s capacity in any grade level, admission, except for existing students of the Charter School, shall be determined by a public random drawing.  During any period of funding under the Public Charter Schools Grant Program, this public random drawing will be held as one single weighted lottery in accordance with the terms of the State Board of Education approved Request for Applications (“RFA”).  In the case of a public random drawing, the following will be given preference for admission to the school:

1. Existing students enrolled in the School;

2. Siblings of existing students enrolled in the School;

3. Children of school staff; 

4. Children and grandchildren of Charter School Board members; and

5. Students who reside in the District.

All applications drawn after reaching capacity in any grade level will be placed on a wait-list for each respective grade level, in order in which they are drawn.  If a vacancy occurs, the Charter School shall notify the parent/guardian by phone and letter and provide the parents with 72 hours to enroll their child in the Charter School.  If the parent/guardian does not contact the school to accept the position for their child within this period, the Charter School shall contact the parent/guardian for the next student on the wait list for that grade level.  The Charter School shall keep copies of documents relating to the lottery on file for one academic year to demonstrate the fair execution of lottery procedures.
Notwithstanding the foregoing, the Charter School may refine lottery policies and procedures following the first year of operations in accordance with a written policy adopted by the Charter School Board.  A copy of the revised policy, designed to improve the school’s lottery efforts, shall be provided to the District within 45 calendar days of approval by the Charter School Board and prior to the enrollment period of the year in which the revised lottery policy will be implemented.

Admission to the school shall be open to any resident of California, regardless of ethnicity, national origin, gender, or disability. If the number of students who wish to attend exceeds the available capacity, a random public lottery will be held and a waiting list will be implemented.

The age policy is as follows:

· Age five on or before December 2nd of the K year in 2011, November 1st in 2012, 

October 1st in 2013 and September 1st in 2014 and 2015;
· Age six by September 1st of their first grade year.
This age policy continues as such through all grades. Exceptions may be made and will be on a trial basis. The final decision is made by the Administrator based on such factors as class configuration, class size, and grade readiness. Upon acceptance and prior to admission, parents will be asked to sign a parent compact that seeks support of the following items, as well as other requirements.

· Commitment to provide a home environment that is nurturing and conducive to learning;
· Willingness of the parent to gain understanding of TBOS methods and curriculum;
· An agreement to limit the use of electronic media influences such as television, movies, video games, etc;
· Adhere to the school dress code;
· Acceptance and fulfillment of the parent participation requests.
The admissions process contained in this charter may be amended to conform to the funding requirements of the Federal Public Grant program and an amendment for this purpose shall not be deemed a material revision of the charter.
B.
NON-DISCRIMINATION AND RACIAL BALANCE [Ref. California Education Code §47605(b)(5)(G)] 

In order to fulfill our vision of a diverse, interdependent school community, we strive to have many ethnic groups represented in our student and staff population. School outreach efforts are designed to reach a broad and balanced audience. Lottery selection allows for fair and equitable selection of students in the event that more students apply than can be accommodated. Sibling preference and preference for children of employees helps retain families committed to the educational program. 
In addition, TBOS has established administrative procedures that ensure the school’s outreach, recruitment, and enrollment procedures do not discriminate against students based on physical, mental, emotional, or learning disability or handicap. As part of that process, TBOS will be certain to provide parents with a very clear and accurate picture of the TBOS learning experience so they can make the most appropriate choices for their children. 

TBOS utilizes a broad reaching student recruiting effort, thereby ensuring outreach to families with a wide variety of racial, ethnic, and socioeconomic backgrounds. In addition, certain subgroups may be targeted for extra recruitment efforts in order to achieve a pool of potential students that reflects a student population that represents the Chico area’s ethnic diversity.  Partnerships and outreach efforts using a variety of community and youth organizations may aid in this process. Promoting school-wide respect and knowledge of other cultures and languages through a variety of activities, including multicultural school celebrations involving the community also aids in the development of a diverse school community. Consideration of each family's culture and circumstances will be given in all activities where parental involvement or support is required.  
The school’s student information system allows accurate collection and analysis of the school’s demographic data. The data collected in this way is then used to generate reports to the TBOS, the District and the state. The demographic information of the students currently enrolled at Blue Oak Charter School is included in Attachment 1.  Analysis of demographic information may also be used to evaluate and modify the school’s outreach and recruiting strategies when necessary.  
Targeted Recruitment Plan






Blue Oak shall strive, through recruitment and admissions practices, to achieve a racial an ethnic balance among its pupils that is reflective of the general population residing within the territorial jurisdiction of the Chico Unified School District.  Therefore, our recruitment goals include achieving an ethnic balance similar to the following statistics acquired from the U.S. Census (2009 Community Survey 1-year estimate) for the general population of Chico, California:  Hispanic: 11.2%, Black: 6.1%, Asian 4.4%, Native American: .6%, Other: 4.4%.    Please note, however, that students shall be considered for admission without regard to ethnicity, national origin, gender, or disability.

Blue Oak will implement a student recruitment strategy that includes, but is not necessarily limited to, the following elements or strategies:
·  
The appropriate development of promotional materials in languages other than English to appeal to limited English proficient populations, with specific emphasis on Spanish and Hmong.
·    Training of front office staff in basic second language skills that will allow them to effectively direct non-English speaking inquiries to the appropriate person.
·    Employment of a part time bi-lingual outreach coordinator to help with promotional materials, translation and communication. (This may be a paid or volunteer position)
·    The distribution of outreach materials to critical community gathering centers for ethnic and racial groups (e.g., community groups, community gatherings, and government service organizations)*. With specific emphasis on the attendance areas of Chapman, Parkview, McManus, Citrus and Rosedale schools.
·    The development of a parent organized list of parents willing to offer carpools to students who do not have adequate transportation options to attend Blue Oak.
*Partial list of community organizations to which outreach materials will be distributed:
·  Hispanic Chamber of Commerce
·  Hispanic Association for the Community and Education
· Chico Hmong Advisory Council
· Chapman-Mulberry Community Center
· Office of Diversity Chico State University Chico
C.     PUBLIC SCHOOL ATTENDANCE ALTERNATIVES

No student may be required to attend the Charter School.  Students who choose not to attend the Charter School may attend school within their district of residence according to that respective district’s policy or at another school district or school within the district through the district’s intra and inter-district policies. Parents and guardians of each student enrolled in the charter school will be informed on admissions forms that the students have no right to admission in a particular school of a local education agency as a consequence of enrollment in the charter school, except to the extent that such a right is extended by the local education agency.
D. SUSPENSION/EXPULSION PROCEDURES

The school will notify the District of any expulsions and will include suspension and expulsion data in its annual performance report.  Please see Attachment 10 for a detailed description of Suspension/Expulsion Procedures.
VII.
OVERSIGHT


Audit report

TBOS will furnish District with a copy of the annual audit report showing that any audit exceptions have been corrected.
Annual Report

Annual report from TBOS to District is due September 30th of the next school year. This Annual report is TBOS’s evaluation of themselves and their progress during the previous year. It evaluates their State testing results and determines whether TBOS has met its annual goals. 

Revision 

Material revisions to the provisions of any charter granted by the Chico Unified School District Governing Board may be made only with the Chico Unified School District Governing Board approval and shall be governed by the same standards and criteria that apply to new charter petitions, in accordance with California State Education Code 47605(a).  Subsequent to its initial approval, any charter school seeking to establish an additional site within the geographic boundaries of the District shall request a material revision of its charter, in accordance with California Educational Code 47605(a)(4).

Term

The charter shall have a five-year term beginning July 1, 2011.
Severance

The terms of this charter contract are severable. If any of the provisions are determined to be unenforceable or invalid for any reason, the remainder of the charter shall remain in effect, unless mutually agreed otherwise by the District and the Charter Council. The District and TBOS agree to meet and discuss and resolve any issues or differences relating to invalidated provisions in a timely and good faith fashion.
VIII. REPORTING AND ACCOUNTABILITY
A. BUDGETS
The Blue Oak School annually develops budgets and cash flow analysis.  The proposed budgets with a five year financial projection are included as Attachment 7.  Annual budgets are submitted each year of operation to District by the deadline established in the Charter Schools Act.  The budget is reviewed regularly by the Blue Oak Charter Council.

Budget Development
The Blue Oak School administration, working in tandem with business management personnel and a Budget Advisory Committee, will prepare and submit a proposed budget for the upcoming fiscal year to The Blue Oak School Council prior to its May meeting.  The Council will review and modify the budget as needed.  Following Council approval, this preliminary budget will be submitted to District in accordance with legally required timelines.  A revised school budget will be developed, adopted and submitted to District following adoption of the state’s annual budget.

Fiscal Year:  The fiscal year for The Blue Oak School will be July 1 through June 30.

Budget Highlights and Assumptions:  The attached budget for the 2011-2012 and the following four years of operation of The Blue Oak School demonstrates a school with sound financial planning as summarized below.

Cash Inflows:  Revenue is based on conservative estimates of available ADA funding and conservative attendance estimates.  Enrollment figures are based on the projections for the school enrollment for future years.  Projected enrollment figures are listed below.

	Grade
	2011-'12
	2012-'13
	2013-'14
	2014-'15
	2015-'16

	Kinder
	88
	88
	88
	88
	88

	First
	50
	50
	50
	50
	50

	Second
	50
	50
	50
	50
	50

	Third
	45
	50
	50
	50
	50

	Fourth
	45
	45
	50
	50
	50

	Fifth
	45
	45
	45
	50
	50

	Sixth
	30
	45
	45
	45
	50

	Seventh
	30
	30
	45
	45
	45

	Eighth
	25
	30
	30
	45
	45

	Total
	408
	433
	453
	473
	478


Revenue limit funding, categorical funding and lottery funding for the 2011-2012 are based on estimated funding rates from School Services of California, California Charter Schools Association and Charter Schools Development Center.  Other state categorical programs may be added, depending on state funding levels and eligibility for the school.  A cumulative reserve of approximately $60,000, or slightly more than 3% of annual expenditures, has been targeted for next year.
Cash Outflows:  The program provides for the following:

Teaching and support staff; including salaries, benefits and training

High quality instructional program, including materials

Facility; an assumption of continuing lease agreement with Leen Brothers

Non-instructional expenses; including consulting, audit, legal fees, etc.
Expenditure distributions are designed to insure that the majority of funds are spent on instruction related costs, and therefore support the educational program and school mission.

Oversight costs include the 1% oversight fee as specified in the Charter Schools Act.

B.
FINANCIAL REPORTING

The Blue Oak School’s staff will provide regular financial reports to The Blue Oak School Council.  To the extent possible and practical, financial data will be reported and budgets will be developed in a format consistent with the State Accounting Code Structure (SACS).  Following review by the Council, financial data will be reported to the District in accordance with existing charter school law.  Financial data for the charter school will be reported to the state via the District, except in cases where the law requires charter schools to report directly to the state.  For example, the year end unaudited actual financial report will be approved by The Blue Oak School Council, then submitted to the District, who in turn submits the report to the state.  In other situations, such as the annual independent audit, the school will submit copies directly to District, Butte County Office of Education and the California Department of Education as required by law.

At a minimum, the following fiscal reports will be completed and submitted as currently required for charter schools:

By July 1, a preliminary budget for the current fiscal year.

By December 15, an interim financial report for the current fiscal year reflecting changes through October 31.  Additionally, on December 15, a copy of the Charter School’s annual, independent financial audit report for the preceding fiscal year shall be delivered to the State Controller, State Department of Education and the Butte County Office of Education.

By March 15, a second interim financial report for the current fiscal year reflecting changes through January 31.

By September 15, a final un-audited report for the full prior year.  As per Ed Code Section 42100, The Blue Oak School Council will approve, in the format prescribed by the State Superintendent of Public Instruction, an unaudited annual statement of all receipts and expenditures for the preceding fiscal year.  This statement will then be filed with the District, Butte County Office of Education and the California Department of Education.

The charter school may provide additional fiscal reports as requested by the District.

Fiscal Policies
The Blue Oak School Council has created and adopted fiscal policies, including internal control policies. In order to insure responsible fiscal management, The Blue Oak School will consult with its independent auditor, its business consultants and District staff in developing future improvements to these policies. 

Attendance Accounting

Accurate attendance accounting is crucial to the fiscal well being of a charter school.  The Blue Oak School uses SchoolWise, a student information and attendance accounting system used by many other charter schools in California.  SchoolWise records and reports student attendance and average daily attendance (ADA) totals.  If The Blue Oak School implements an Independent Study component to the program, the school will develop accurate and sophisticated systems for documenting student attendance in compliance with California Independent Study requirements. The Blue Oak School will meet all requirements for certifying the charter school’s ADA and generating the required state forms.

C.
INSURANCE

The Blue Oak School holds Liability, Workers’ Compensation, Property, Directors and Officers insurance.  The following limits have been identified as the minimum amounts of coverage in the various areas:

Comprehensive General Liability including Directors and Officers: $1,000,000 per occurrence, $2,000,000 aggregate

Excess Umbrella Liability: $5,000,000

Workers’ Compensation: Complies with current statutory limits in accordance with California Labor Code.

Health insurance is currently provided to all full-time staff (working over 30 hours per week) through Blue Shield of California.  The same eligible staff are also provided with Dental, Vision and $25,000 Term Life Insurance through Guardian. The Blue Oak School Administration, with Charter Council approval, has the option to utilize other insurance carriers or insurance plans as they deem necessary.

The Blue Oak School will continue to maintain and keep in force such insurances as Worker’s Compensation, Liability and Property Damage, as will protect it from claims under Workman’s Compensation Acts and also such insurance as will protect it from any other claims for damages for personal injury, including death, and claims for any damages to any property of The Blue Oak School, or of the public, which may arise from operations under this charter, whether such operations be by The Blue Oak School or by any subcontractor or anyone directly or indirectly employed by any of them.  Insurances will also include health, general liability (including school 
operation, extra-curricular activities and parent volunteer activities), property and Director’s and Officer’s liability coverage.

The Blue Oak School will provide to District copies of all appropriate verifications or certificates of insurance as requested.

D.
ADMINISTRATIVE SERVICES
The Blue Oak School has a structure in place to provide for business and administrative services, which include human resources, financial management and accounting, admissions and attendance accounting, and payroll.  Most services are provided by school administrative staff.  Some services, such as, but not limited to, bookkeeping, financial management and payroll services, may be contracted with qualified outside providers.  Outside providers are selected based upon the match between the needs of the school and the provider, experience, references and reputation of the provider and cost.  An interview and selection process follows.

The Blue Oak School currently retains Payroll Systems, a sub-contractor of RaboBank for its payroll processing services.
The Blue Oak School and District may negotiate on an annual basis to establish specific service and financial arrangements between the two parties and will include these terms in our memorandum of understanding.

E.
FINANCIAL ACCOUNTABILITY/AUDIT and PROGRAMMATIC AUDIT

Financial Accountability

The District shall provide the necessary supervisory oversight duties as specified by the charter. These tasks shall be performed only for the actual costs of the function not to exceed one percent of the Charter School's cash revenues provided pursuant to the terms of the Charter Schools Act. The supervisory oversight services to be provided by the District shall include, but are not limited to, the following:
· The initial review, negotiations, hearing and approval of this charter contract.
· Good faith efforts to work with the charter school to develop and negotiate, on an annual basis, a detailed Memorandum of understanding which outlines the respective responsibilities and relationships of the District and the charter school.
· Good faith efforts to develop any needed additional agreements to clarify or implement this charter.
· Regular review, analysis and dialogue regarding the annual performance report of the school.
· Monitoring of compliance with the terms of this charter and related agreements.
· Good faith efforts to implement the dispute resolution and related processes described in the charter.
· Timely and good faith review of requests to renew or amend this charter as permitted under law.
The Blue Oak School will separately purchase financial and other administrative services from third party, outside agencies.  Charter Council will serve as the fiscal agent for Blue Oak.
Financial Audit

The fiscal management and accounting services will be based upon standard public school accounting and reporting systems.  The Blue Oak School will contract with an independent third party to conduct an annual audit, which will be performed in accordance with generally accepted accounting principles and will include items and processes specified in any applicable Office of Management and Budget Circulars. The auditor shall have experience in education finance and be on the state approved list of auditors.  The annual audit will be completed within six months of the close of the fiscal year. A copy of the auditor's findings will be provided to the TBOS Charter Council, District, BCOE, California Department of Education, and State Controller.
The Charter Council will oversee selection of an independent auditor and the completion of an annual audit of the school's financial affairs. The audit will be conducted in accordance with generally accepted accounting principles applicable to the school, and verify the accuracy of the school's financial statements, attendance and enrollment accounting practices, and review the school's internal controls.
If the audit includes exceptions or deficiencies, the District will provide the Charter Council with recommendations as to how the deficiencies can be resolved. The finance committee will review these and report to the Charter Council. As directed by the Charter Council, the TBOS Director will work with the District fiscal office to resolve the deficiencies. Any disputes regarding the resolution of audit exceptions and deficiencies will be referred to the dispute resolution process contained in this charter.  

Programmatic Audit

TBOS will compile and provide to the State and District an annual School Accountability Report Card. 
This report includes the following data:
· Demographic data 
· School safety and climate for learning information 
· Academic data 
· School completion rates 
· Class sizes 
· Teacher and staff information 
· Curriculum and instruction descriptions 
· Fiscal and expenditure data 

F. SCHOOL CLOSURE PROTOCOL
Closure of the School will be documented by official action of the Charter Council. The action will identify the reason for closure. The official action will also identify an entity and person or persons responsible for closure-related activities.

The Charter Council will promptly notify parents and students of the Charter School, the District, the Butte County Office of Education, the School’s SELPA, the retirement systems in which the School’s employees participate (e.g., Public Employees’ Retirement System, State Teachers’ Retirement System, and federal social security), and the California Department of Education of the closure as well as the effective date of the closure. This notice will also include the name(s) of and contact information for the person(s) to whom reasonable inquiries may be made regarding the closure; the pupils’ school districts of residence; and the manner in which parents/guardians may obtain copies of pupil records, including specific information on completed courses and credits that meet graduation requirements.

The Charter Council will ensure that the notification to the parents and students of the Charter School of the closure provides information to assist parents and students in locating suitable alternative programs. This notice will be provided promptly following the Charter Council's decision to close the School.

The Charter Council will also develop a list of pupils in each grade level and the classes they have completed, together with information on the pupils’ districts of residence, which they will provide to the entity responsible for closure-related activities. 

At the end of each school semester or term and upon graduation, parents or guardians of students will be provided with a printed transcript of their student’s academic progress at the school along with other relevant information.  In the event of TBOS closure, parents and students will already possess an independent copy of potentially necessary pupil records.  As applicable, the School will provide parents, students and the District with copies of all appropriate student records and will otherwise assist students in transferring to their next school. All transfers of student records will be made in compliance with the Family Educational Rights and Privacy Act (“FERPA”) 20 U.S.C. § 1232g. The School will ask the District to store original records of Charter School students. All records of the School shall be transferred to the District upon School closure.  If the District will not or cannot store the records, the Charter School shall work with the District and County Office of Education to determine a suitable alternative location for storage.

All state assessment results, special education records, and personnel records will be transferred to and maintained by the entity responsible for closure-related activities in accordance with applicable law.

As soon as reasonably practical, the charter school will prepare final financial records. The charter school will also have an independent audit completed within six months after closure. The charter school will pay for the final audit. The audit will be prepared by a qualified Certified Public Accountant selected by the School and will be provided to the District promptly upon its completion. The final audit will include an accounting of all financial assets, including cash and accounts receivable and an inventory of property, equipment, and other items of material value, an accounting of the liabilities, including accounts payable and any reduction in apportionments as a result of audit findings or other investigations, loans, and unpaid staff compensation, and an assessment of the disposition of any restricted funds received by or due to the charter school.

The School will complete and file any annual reports required pursuant to Education Code section 47604.33.

On closure of the School, all assets of the School, including but not limited to all leaseholds, personal property, intellectual property and all ADA apportionments and other revenues generated by students attending the School, remain the sole property of the charter school and shall be distributed in accordance with the Articles of Incorporation upon the dissolution of the non-profit public benefit corporation to another California public educational entity.  Any District property will be promptly returned upon School closure to the District. The distribution shall include return of any grant funds and restricted categorical funds to their source in accordance with the terms of the grant or state and federal law, as appropriate, which may include submission of final expenditure reports for entitlement grants and the filing of any required Final Expenditure Reports and Final Performance Reports, as well as the return of any donated materials and property in accordance with any conditions established when the donation of such materials or property was accepted.  

On closure, the charter school shall remain solely responsible for all liabilities arising from the operation of the charter school. 

As the charter school is operated by a non-profit public benefit corporation, should the corporation dissolve with the closure of the School, the Charter Council will follow the procedures set forth in the California Corporations Code for the dissolution of a non-profit public benefit corporation and file all necessary filings with the appropriate state and federal agencies.

As specified by the Budget in Appendix 7, the Charter School will utilize the reserve fund to undertake any expenses associated with the closure procedures identified above.


Notification to Receiving Districts 

The charter school or authorizing entity should notify any school district that may be responsible for providing education services to the former students of the charter school so that the receiving district(s) may assist in facilitating student transfers. 
G. FACILITIES
The Blue Oak School is currently housed in a 48,000 square foot facility at 450 W. East Avenue located in Chico, California. The facility maintains sixteen classrooms, an intervention room, a music room, library, a special education office, a foreign language office, staff work room, four administrative offices, several storage and custodial closets, a parent volunteer office and meeting space, four large gender-specific restroom facilities for children (two on each end of the facility) and an adult restroom. A central courtyard is maintained for middle school students and faculty to enjoy. The surrounding grounds include adequate parking and a recently created playground. Also unique about this facility is a large 10,000 square foot performance center and an additional 4,000 square feet which is slated to be built-out to provide up to five additional classrooms which would support future enrollment growth at Blue Oak. The Blue Oak School is in its second year of a ten-year lease at a reasonable rate.  TBOS may continue to file Proposition 39 requests with the home district (Chico Unified SD) in pursuit of minimizing the direct and indirect costs of operating our current facility. The 450 W. East Avenue facility meets all federal requirements, including the Americans with Disabilities Act, serving students, employees, and the public. An emergency operations plan was revised in September of 2009 and includes the following items:

· General accident reporting, roles, and responsibilities;
· Emergency/ disaster preparedness and response
Pandemic Illness plan

Historically, the Blue Oak School has received annual oversight visits from Butte County Office of Education Director of Facilities and Operations, Rick Huston, to review all building and safety requirements.  It is our anticipation that the District would conduct these oversight visits once it is the authorizer for the charter school.  In addition, City of Chico fire department conducts annual inspections to ensure compliance with municipal building, safety, and fire code.  The Blue Oak School pays for annual inspections of our fire sprinkler system and quarterly inspections of our fire alarm system. Our fire extinguishers are tested and certified annually, and our custodial contractor clearly understands and keeps records of any cleaning products used in an MSDS binder. Our liability insurance carrier, The Hartford, recently conducted an in-depth interview and walk-through of our facility and found no compliance issues to report.[image: image5][image: image6][image: image7]
� During any period of Public Charter Schools Grant Program funding, this preference will be considered an “exemption” to the public random drawing in accordance with the terms of the State Board of Education approved Request for Applications (“RFA”)


� During any period of funding for the Public Charter Schools Grant Program, this admissions preference will be limited to children of “faculty” and shall be limited to 10% of total enrollment in accordance with the State Board of Education approved RFA.
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